AN ERROR ANALYSIS ON THE VOWELS PRONOUNCED BY THE 

STUDENTS OF MA AL-ISLAM SURAKARTA: IN ACADEMIC YEAR 

2019/2020 by KRISMONIKA, WINDI & Budiasih, S.Pd., M.Hum
 
 
i 
 
AN ERROR ANALYSIS ON THE VOWELS PRONOUNCED BY THE 
STUDENTS OF MA AL-ISLAM SURAKARTA: IN ACADEMIC YEAR 
2019/2020 
 
A THESIS 
Submitted as a Partial Requirements  
for the degree of Sarjana in English Education 
 
By: 
WINDI KRISMONIKA 
SRN. 16.32.2.1.205 
 
 
ENGLISH LANGUAGE EDUCATION 
CULTURES AND LANGUAGES FACULTY 
THE STATE ISLAMIC INSTITUTE OF SURAKARTA 
2020 
 
 
 
ii 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
iii 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
iv 
 
DEDICATION 
 
This thesis is dedicated to: 
 My beloved parents (Syahri Alamsyah and Darti) 
 My beloved Sister and Brothers (Winda Dewi Pusvita, Moh. Yahya and 
Deni Eko Hariyadi) 
 My beloved Bu RT‟s family (Halimah, Nufi, Fatimah, Ulfi, Heni, Lisa, 
Wakhidah, Dhea and Nilam) 
 My beloved Friends (All member of Fantastic class 2016) 
 All readers of this thesis 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
v 
 
MOTTO 
 
“Alloh will not change the (good) condition of a people as long as they do not 
change themselves” (QS. Ar-ra’d: 11) 
 
“Science without religion is lame and religion without science is blind” 
(Albert Eistein) 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
vi 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
vii 
 
ACKNOWLEDGMENT 
 
 Alhamdulillah, all praises be to Allah, the single power, the Lord of the 
universe, master of the day of judgment, God all mighty, for all blessings and 
mercies so the researcher was able to finish this thesis entitled "An Error Analysis 
on the Vowels Pronounced by the Students of Ma Al-Islam Surakarta: in 
Academic Year 2019/2020". Peace be upon Prophet Muhammad SAW, the great 
leader and good inspiration of world revolution.  
The researcher is sure that this thesis would not be completed without the 
helps, supports, and suggestions from several sides. Thus, the researcher would 
like to express her deepest thanks to all of those who had helped, supported, and 
suggested her during the process of writing this thesis. This goes to:  
1. Prof.Dr. Mudhofir Abdullah, S.Ag. M.Pd as the Rector of the State Islamic 
Institute of Surakarta.  
2. Prof.Dr. Toto Suharto, S.Ag. M.Pd as the Dean of Cultures and Languages 
Faculty.  
3. Budiasih, S.Pd., M.Hum as the Head of Cultures and Languages Faculty 
and  an advisor who has given her time to guide the researcher until this 
thesis finished. Thanks for the advice, suggestion, and guidance.  
4. All the lecturers and staffs of Teacher Training and Cultures and 
Languages Faculty of State Islamic Institute of Surakarta. Thanks for 
giving the service and time during the researcher's study.  
5. Her beloved parents, sister, and brothers who always pray in everyday for 
the best, and always give support, motivation to finish this research.  
6. Her beloved friends and all member of bu RT for their love, attention, 
togetherness and support for the researcher.  
7. All the researchers' friends in English Language Education that the 
researcher cannot mention one by one for everything.  
 
 
 
viii 
 
The researcher realizes that this thesis is still far from being perfect. The 
researcher hopes that this thesis is useful for the researcher in particular and the 
readers in general.  
 
Surakarta, 21 February 2020 
The researcher 
 
 
Windi Krismonika 
SRN: 16.32.2.1.205 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
ix 
 
TITLE ............................................................................................................... i 
ADVISOR SHEET .......................................................................................... ii 
RATIFICATION .............................................................................................. iii 
DEDICATION ................................................................................................. iv 
MOTTO ........................................................................................................... v 
PRONOUNCEMENT ...................................................................................... vi 
ACKNOWLEDGEMENT ............................................................................... vii 
TABLE OF CONTENT ................................................................................... ix 
LIST OF APPENDICES .................................................................................. xii 
LIST OF TABLE ............................................................................................. xiii 
LIST OF FIGURE ............................................................................................ xiv 
ABSTRACT ..................................................................................................... xv 
CHAPTER I: INTRODUCTION ................................................................. 1 
A. Background of the Study ............................................................................. 1 
B. Identification Problem ................................................................................. 5 
C. Limitation of the Study ................................................................................ 5 
D. The Problem Statement ............................................................................... 6 
E. Objective of the Study ................................................................................. 6 
F. Benefit of the Study ..................................................................................... 7 
G. The Definition of Key Term ........................................................................ 8 
CHAPTER II: RELATED LITERATURE ................................................. 9 
A. Literature Review ........................................................................................ 9 
1. Pronunciation .......................................................................................... 9 
 
 
x 
 
2. Pronunciation Learning .......................................................................... 17 
3. Pronunciation Problem ........................................................................... 17 
4. Vowels .................................................................................................... 19 
a. English Vowels .................................................................................. 19 
b. Pure Vowels ....................................................................................... 23 
c. Indonesian Vowels ............................................................................. 29 
5. Error ........................................................................................................ 30 
a. Definition of Error ............................................................................. 30 
b. Error Analysis .................................................................................... 31 
c. Type of Pronunciation Error .............................................................. 32 
d. Source of the Error ............................................................................. 34 
e. Causes of Errors ................................................................................. 36 
f. The Difference of Error and Mistake ................................................. 38 
B. Review of Previous Study ........................................................................... 40 
CHAPTER III: RESEARCH METHODOLOGY ...................................... 44 
A. Research Design .......................................................................................... 44 
B. Research Setting .......................................................................................... 45 
C. Subject and Object of the Research ............................................................. 45 
D. The Data and Source of Data ...................................................................... 45 
E. Research Instrument .................................................................................... 46 
F. Technique of Data Collection ...................................................................... 46 
G. Technique of Data Analysis ........................................................................ 47 
CHAPTER VI: RESEARCH FINDINGS AND DISCUSSION ................ 48 
 
 
xi 
 
A. Research Findings ....................................................................................... 48 
1. Errors in the pronunciation of English Vowels .................................... 48 
2. Types of error in the pronunciation of English vowels ........................ 69 
3. Causes of errors in pronouncing English vowels ................................. 77 
B. Discussion ................................................................................................... 80 
1. Errors in the pronunciation of English Vowels .................................... 81 
2. Types of error in the pronunciation of English vowels ........................ 84 
3. Causes of errors in pronouncing English vowels ................................. 85 
CHAPTER V: CONCLUSION AND SUGGESTION ................................ 87 
A. Conclusion ................................................................................................... 87 
B. Suggestion ................................................................................................... 88 
BIBLIOGRAPHY ............................................................................................ 89 
APPENDICES ................................................................................................. 93 
 
 
 
 
 
 
 
 
 
 
 
 
xii 
 
LIST OF APPENDICES 
 
Appendix 1 List of the Participant ................................................................... 93 
Appendix 2 Test 1  Descriptive Text of Place ................................................. 94 
Appendix 3 Test 2 Words List ......................................................................... 95 
Appendix 4 English Phonetic Symbols Used .................................................. 96 
Appendix 5 Transcription of S01 Performance Test 1 Descriptive Text ......... 97 
Appendix 6 Transcription of S02 Performance Test 1 Descriptive Text ......... 98 
Appendix 7 Transcription of S03 Performance Test........................................ 99 
Appendix 8 Transcription of S04 Performance Test........................................ 100 
Appendix 9 Transcription of S05 Performance Test........................................ 101 
Appendix 10 Transcription of S06 Performance Test...................................... 102 
Appendix 11 Transcription of S07 Performance Test...................................... 103 
Appendix 12 Transcription of S08 Performance Test...................................... 104 
Appendix 13 Transcription of S09 Performance Test...................................... 105 
Appendix 14 Transcription of S10 Performance Test...................................... 106 
Appendix 15 Error Result ................................................................................ 107 
Appendix 16 List the Informant of Interviews ................................................. 108 
Appendix 16 Interview Transcript of  S.I.1 ..................................................... 109 
Appendix 17 Interview Transcript of  S.I.2 ..................................................... 111 
Appendix 18 Interview Transcript of  S.I.3 ..................................................... 113 
Appendix 19 Interview Transcript of  T.I ........................................................ 115 
 
 
 
xiii 
 
LIST OF TABLE 
 
Table 2.1 Front Vowel ..................................................................................... 20 
Table 2.2 Central Vowel .................................................................................. 21 
Table 2.3 Back Vowel ...................................................................................... 22 
Table 2.4 A pure vowel .................................................................................... 24 
Table 2.5 The Indonesian vowels..................................................................... 29 
Table 4.1 List of the Participant of test ............................................................ 49 
Table 4.2 Result of Error Vowels .................................................................... 69 
Table 4.3 Error cases in the use of vowels ....................................................... 70 
Table 4.4. Intralingual substitution .................................................................. 71 
Table 4.5. Interlingual substitution .................................................................. 73 
Table 4.6. Crossingual substitution .................................................................. 75 
Table 4.7. Invertion .......................................................................................... 76 
Table 4.8. Informant ......................................................................................... 77 
Table 4.9. List English vowels ......................................................................... 79 
 
 
 
 
 
 
 
 
 
xiv 
 
LIST OF FIGURE 
Figure 2.1 Place of English Sound ................................................................... 19 
Figure 2.2 Place of English Sound ................................................................... 23 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
xv 
 
ABSTRACT 
 
Windi Krismonika. 2020. An Error Analysis on the Vowels Pronounced by the 
Students of Ma Al-Islam Surakarta: in Academic Year 2019/2020. Thesis. English 
Language Education, Islamic Education and Teacher Training Faculty. IAIN 
Surakarta. Advisor: Budiasih, S.Pd., M.Hum  
 
Keywords: Error Analysis, Pronunciation, English Vowel  
 
The objective of this research are: (1) To identify the errors on 
pronouncing English vowels of the students in MA Al-Islam Surakarta in 
academic year 2019. (2)To identify the type of errors on pronouncing English 
vowels of the students in MA Al-Islam Surakarta in academic year 2019. (3)To 
identify the causes of errors in pronouncing English vowels of the students in MA 
Al-Islam Surakarta in academic year 2019. 
The method used in this research is descriptive qualitative. This research is 
carried out on the first semester students of Al-Islam Surakarta in academic year 
2019. There are 10 students as the participant. The data is obtained by conducting 
two pronunciation tests. The data is analyzed by using error analysis procedure; 
identifying the error and describing the error. The research found that there are 
errors in pronouncing English vowel.  
The percentage number of pronunciation errors of English vowel, from the 
lowest, are as follow;  /ᴧ/ 50%, /ɒ/ 30%, /I/ 20%, /e/ 30%; /u/ 20%; /ə/ 50%; /i:/ 
40%; /u:/ 20%; /a:/ 40%; /ɔ:/ 30; /3:/ 60%; and /æ/ 30%. The result showed that 
the participants perform two types of pronunciation error; substitution and 
insertion. Causes of errors in pronouncing English vowels, the first, students was 
difficulty distinguishing English vowels and Indonesian vowels. Second, students 
has difficulty distinguishing several similar vowels in English for example / æ / 
and / e /. The last , the students are not accustomed to using English pronunciation 
for daily conversation. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
Pronunciation becomes important because of that function in a 
language. Most people are misunderstanding to understand the intend of 
people‟s speaking because of their wrong‟s way to pronounce a sentence 
well. As stated by Zemmermann (2004:29), pronunciation is crucially 
important, as it is usually the first thing people notice about a language 
learners‟ English. In fact, there are many difficulties for students to 
express everything in English because they lack of practicing and feel 
ashamed to pronounce it. In addition, Kristina et al (2006: 1), note that 
pronunciation is the act or manner of pronouncing words; utterance of 
speech. In other words, it can also be said that it is a way of speaking a 
word, especially a way that is accepted or generally understood. In the 
senses, pronunciation entails the production and reception of sounds of 
speech and the achievement of the meaning. Furthermore, William in 
Puspita (1997: 36), English vowels are divided into two major classes, 
simple vowels (also called pure vowels or monophtongs) and diphthongs. 
Simple vowels do not show a noticeable change in quality, the vowels of 
pit, cat, dog, set, but, put, and the first vowel of suppose are all simple 
vowels.
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Pronunciation is an essential part of language. Pronunciation is very 
important to avoid misunderstanding when people are communicating. It is 
considered as a requirement for the development of speaking and listening 
skill (Celce-Murcia and Goodwin in Budiasih, 2013:1). The students are 
enabed to learn the science of English to master all language skill 
(listening, speaking, reading, and writing) and its teaching learning 
process. Since the latest curriculum for English lesson in middle school 
focused on language as communication, teacher should have the 
competence to communicate or to talk intelligibly to the others which 
implies that they should master all aspects of the language (Syafei, 1988: 
1) as mentioned above.  
In a classroom context the teacher or textbook can lead the learning 
faculty hypotheses about the language (Brown, 2007: 266). The fact, there 
is no material about pronounciation in the English teaching and learning in 
junior and high school. The material emphasizes on structure, readng, 
speaking and writing. It makes students lack of knowledge in how to 
pronounced English words. The teacher is another source which brings 
erroumous in pronunciation of the students. Students often make errors 
because of misleading pronunciation from the teacher. Therefore, the 
researcher is interested in conducting a reseach about an error analysis in 
pronunciation English vowels.  
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In this research, the researcher focuses on the segmental phoneme of 
errors in pronouncing English vowels of students in MA Al-Islam 
Surakarta in academic year 2019 because most of students in learning 
English are still accustomed with Indonesian vowels and mother tongue, as 
revealed by Ramelan (1994:6-8), English causes problems for Indonesian 
learners since there are sounds in English that do not exist in their native 
language. For examples, when they want to pronounce English words like 
“cook” [ʊ] and “must” [Λ], they tend to say [cᴧk] and [mʊs].  
In addition, students also can‟t distinguish between long vowels and 
short vowels, as revealed by Arini (2009), there are two common errors 
that a learner makes. First, they fail to make long vowels or diphthongs 
when it is followed by voiced consonants. Secondly, they fail to shorten 
long vowels or diphthongs when it is followed by voiceless consonants. 
She adds that there are other problems or difficulties related to 
pronunciation.   
To practice speaking is not easy for the students. Based on the 
observation the students of the tenth grade in MA Al-Islam Surakarta, 
many students get some problems to do it. The difficulties which are 
encountered by the students can relate to their linguistic competence such 
as lack of vocabulary, poor grammar, lack of idea to speak, wrong 
intonation, and inappropriate pronunciation. One of the difficulties is the 
difficulty in pronouncing English vowel. Based on the interview in MA 
Al-Islam Surakarta, many students find difficulties in learning some 
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English sounds, because they do not find them in their own language and 
also they have not been trained to produce this new sets of sounds.  
The researcher chooses MA Al-Islam Surakarta because it is a 
favorite school with good English quality, as evidenced by many awards 
that have been achieved in various competitions. Therefore the researcher 
intends to examine the English vowels pronouncing in MA Al-Islam 
Surakarta, is there still an error in using the English vowels pronouncing or 
not. 
Previous research that was similar was made by Siti Muawanah 
(State Islamic Institute of Surakarta) 2013, those errors are occurred 
because some English vowel sounds are different with students‟ mother 
tongue. The total various errors in pronouncing English vowels their 
mother tongue, the sounds are always same with the letter spelling system. 
The result of the analysis are the character in drama performance 
mispronounced the vowels [i:], [I], [e], [æ], [ᴧ], [ɑ:], [ɒ], [ɔ:], [ʊ], [u:], 
[ᴣ:], [ə] from 15 characters, Most characters in the drama mispronounced 
the vowels by pronouncing vowels as other certain vowels. 
The next previous research that was similar was made by Siti 
Munawaroh (Muhammadiyah University of Purworejo) 2014. The result 
of the analysis shows that the students are considered “good” in 
pronouncing English vowels according to best‟s criterion. The total 
percentage of various errors in pronouncing English vowels is 25.37% 
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from the total pronunciation 1080. There were six major pronunciation 
errors made by students.  
The researcher just focuses on the identification of students‟ errors in 
pronouncing English vowels, because the errors that is usually found in 
students is the use of English vowels pronouncing. 
 
B. Identification of the Problem  
From the background of the study above, the identification of the 
problem are: 
1. The students have a habit of making errors in pronouncing English 
vowels, especially when finding unfamiliar words, such as: plaid 
[plæd], fern [fᴣ: n], and fur [fᴣ:]. 
2. The Students still cannot distinguish between long vowels and short 
vowels, especially students are not familiar if asked to distinguish both 
of them, for example in words like long vowels: "blue" [blu:], and short 
vowels: "put" [pʊt]. 
 
C. Limitation of the Study  
In this research, the researcher was limited those errors on 
pronunciation English vowels in MA Al-Islam Surakarta. The researcher 
limits the subject of the research only in the first semester of the MIPA 
tenth grade in MA Al-Islam Surakarta. The researcher just focuses on the 
analysis of students‟ errors in pronouncing English vowels  in descriptive 
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text. The researcher chooses descriptive text because students often 
mispronounce the word vowels that are usually used in descriptive text, 
such as: famous /ˈfeɪməs/, and peaceful /ˈpiːsfəl/. the researcher just limited 
the errors on pronunciation English  pure vowels not dipthongs because  in 
MA Al-Islam Surakarta is used pure vowels on descriptive text. 
 
D. The Problem Statement  
Based on the background of study and limitation of the problems 
mentioned above, the problems that will be analyzed by the writer are 
stated as follows: 
1. What are the vowels are being the errors in pronouncing English vowels 
of the students in MA Al-Islam Surakarta in academic year 2019? 
2. What are the type of errors on pronouncing English vowels of the 
students in MA Al-Islam Surakarta in academic year 2019? 
3. What are the causes of errors in pronouncing English vowels of the 
students in MA Al-Islam Surakarta in academic year 2019? 
 
E. Objective of the Study  
Based on the problem statement, the objective of study to be achieved 
in this study are as follows: 
1. To identify the errors on pronouncing English vowels of the students in 
MA Al-Islam Surakarta in academic year 2019. 
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2. To identify the type of errors on pronouncing English vowels of the 
students in MA Al-Islam Surakarta in academic year 2019. 
3. To identify the causes of errors in pronouncing English vowels of the 
students in MA Al-Islam Surakarta in academic year 2019. 
 
F. Benefit of the Study  
1. Theoretical benefits 
The result of this research can give a description about error accur 
and causes in pronunciation of English vowel in the class of the 
students‟ in MA Al-Islam Surakarta in academic year 2019. 
2. Practical Benefits 
Practical benefits of this research are : 
a. For the teachers : the results of this study are expected to be useful 
for English teachers in schools in teaching, so students from MA Al-
Islam Surakarta can use the correct pronunciation. 
b. For the students : this research can provide students with the correct 
knowledge of how to use words in English. It is can also be used as a 
reference for students about pronunciation sounds in English 
pronunciation. 
c. For other researchers : this research result may help them in finding 
references for further research. 
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G. The Definition of Key Term  
1. Error Analysis  
The fact that learners do make errors, and that these errors can be 
observed, analyzed, and classified to reveal something of the system 
operating within the learner, led to a surge of study of learners‟ errors, 
called error analysis (Brown, 2007 : 259). 
2. Pronunciation 
Pronunciation is the way a certain sound or sounds are produced. 
Which refers to sounds in the mouth, pronunciation stresses more the 
way sounds are perceived by the hearer (Richard, 2002:492). 
3. English Vowel 
Vowel is a speech sound produced without significant constriction 
of their air flowing through the mouth. Vowels are produced when the 
airstream is voiced through the vibration of the vocal cords in the 
larynx, and then shaped using the tongue and the lips to modify the 
overall shape of the mouth (Richard, 2002:584)
9 
 
 
 
 
CHAPTER II 
RELATED LITERATURE  
A. Theoretical Description 
1. Pronunciation  
According to Richard (2002:492), pronunciation is one of the 
important matters every second language learners should master. The 
other hand, pronunciation is the mouth, pronunciation stresses more the 
way sounds are perceived by the hearer. In addition, Kristina et al 
(2006: 1), note that pronunciation is the act or manner of pronouncing 
words; utterance of speech. In other words, it can also be said that it is a 
way of speaking a word, especially a way that is accepted or generally 
understood. In the senses, pronunciation entails the production and 
reception of sounds of speech and the achievement of the meaning. 
According to Kelly (2006: 9), the study of pronunciation consist of two 
fields, namely phonetics and phonology: 
a. Phonetics 
Phonetics is the study of speech sounds. It tells how the sounds 
of a language are made. Phonetics explanations readily account for 
the relative frequency of sounds, there are many issues in the study 
of speech sounds which can‟t be resolved by reference to phonetics 
alone because speech sounds are function to convey meaning. 
Speakers sometimes have internal or mental representations of 
9 
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sounds which are not identical with their physical properties. There 
is a psychological as well as a physical (phonetics) side to speech 
sounds. The unit of phonetics are sound segments or phones that are 
the smallest perceptible segments of speech sounds. Phonetics 
representation consist of sequence of phones, transcribed between 
(Hamman, 1975: 2- 8).  
b. Phonology 
Phonology is the study of the sound system language that is the 
study of how speech sounds structure functions in language. It tells 
how these sounds are used to convey meaning. The goal of 
phonology is to study the properties of the sound system which 
speakers must learn or internalize in order to use their language for 
purpose of communication. The unit of phonological description is 
phoneme that is distinctive sound units that are capable of 
distinguishing words of different meaning. Phonological 
representations consist of sequences of phonemes, transcribed 
between (Hamman, 1975: 1-8). 
According to Ramelan (2003:22), the elements of English 
pronunciation into two parts namely segmental and supra segmental 
features. The first is segmental features, which refer to sound units 
arranged in a sequential order. This feature can be studied in 
isolation. It means that every utterance may be cut up or segmented 
into a linear sequence of segmental feature.  
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The other one is supra segmental features, which refer to such 
features as stress, pitch, intonation, pauses, and other features that 
always accompany the production of segmental. On the other hand, 
supra segmental, cannot be studied in isolation. Suprasegmental 
features cannot be described, unless it deals with segmental 
(Ramelan, 2003:23). 
1) Segmental Features 
English segmental features include vowels, diphthongs, and 
consonants. Here are the classifications: 
a) Vowel 
According  to Bickford and Floyd (2006:31), describe 
vowels in terms of the places of articulation used for consonant 
description is not very helpful since the "location" of a vowel 
articulation is much less clear-cut. For one thing, vowels form 
a continuum of sounds rather than being neatly divisible into 
separate pin table units. In addition, the degree of impedance 
of the airstream is so minimal that places of articulation and 
articulators are not easily determined. Furthermore, they 
explain English vowels are divided into two kind, those are 
long vowels and short vowels. Long vowels consist of /i:/, /ɜː/, 
/a:/, /u:/, /ɔː/, while short vowels consist of /ɪ/, /e/, /æ/, /ə/, /ʌ /, 
/ʊ/, /ɔ/. Vowels are described in terms of height, back / front 
and rounded. 
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b) Diphthong 
Diphthong is included in a vowel sound with a special 
feature. According  to Kelly (2000:1), diphthong is a 
combination of two vowel sounds and involving a movement 
from one vowel sound to another (like /eɪ/, as in rain). The first 
sound in each phoneme is longer and louder than the second in 
English. There is an intentional glide (or movement of the 
tongue, lips and jaw) made from one vowel position to another 
vowel position. It is produced in one single impulse of breath, 
for example: “lay”, “how”, “hair”, “boy”, “poor”, etc.  
Based on the statement above, it can be said that there 
are two vowels produced with one impulse of breath also 
imply that only one of those two vowel sounds is louder or 
more sonorous than the other. There are two kinds of 
diphthongs in English, centering diphthongs end with a glide 
toward /ə/ such as: /eə/, /ɪə/, and /ʊə/, they are called 'centering' 
because /ə/ is a central vowel and closing diphthongs end with 
a glide towards /ɪ/ or towards /ʊ/ such as: /eɪ/, /ɑɪ/, /ɔɪ/,/ɑʊ/, 
and /əʊ/. 
c) Consonant  
According to Roach (1998:26-57), states there are many 
types of consonant, but what all have in common is that they 
obstruct the flow of air through the vocal tract. Some do this a 
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lot, some not very much: those which make the maximum 
obstruction (i.e. plosives, which form a complete stoppage of 
the airstream) are the most consonantal. Nasal consonants 
result in complete stoppage of the oral cavity but are less 
obstructive than plosives since air is allowed to escape through 
the nose. Fricatives make a considerable obstruction to the 
flow of air, but not a total closure. Laterals obstruct the flow of 
air only in the center of the mouth, not at the sides, so 
obstruction is slight. Other sounds classed as approximants 
make so little obstruction to the flow of air that they could 
almost be thought to be vowels if they were in a different 
context (e.g. English w or r). Furthermore, Odden (2005:26-
27), explains that term consonant is negatively defined, that is, 
sounds which are not vowels are consonants. There are 24 
consonants in English, those are: p, b, t, d, k, g, f, v, s, z, ʃ, ʒ, ʧ, 
ʤ, θ, ð, m, n, ŋ, h, i, r, w, and j. 
2) Suprasegmental Features 
Suprasegmental features are like the style used in words or 
sentences. There are five kinds of suprasegmental feature: 
a) Stress  
A stress syllable is higher pitch, louder, longer and 
clearer in sound than the unstressed syllable. According to 
Ladefoged (2005:231), stress is a suprasegmental feature of 
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utterances. It applies not to individual vowels and consonants 
but to whole syllables whatever they might be. A stress 
syllable is pronounced with a greater amount of energy than an 
unstressed syllable, and it is more prominent in the flow of 
speech. Furthermore, he explains that stress sounds are those 
on which the speaker expends more muscular energy.  
This usually involves pushing out more from the lungs 
by contracting the muscle of the rib cage and perhaps 
increasing the pitch by the use of the laryngeal muscles. The 
extra activities may bring about the sound having more 
prominent length. There may also be increases in the muscular 
activity involved in the articulatory movements. When there is 
an increase in the amount of air being pushed out of the lungs, 
there is an increase in the loudness of the sound produced 
Stress can be classified into word stress and sentence stress. A 
word stress is a stress within a word and a sentence stress is a 
stress within a thought group or a sentence. Stress has an 
important role in English because different stress will 
differentiate a meaning and intention. For examples: This is 
my house: primary stress on “house”, the normal way of 
saying the sentence. Primary stress on “my”, to emphasize the 
possessor, the implication that it is not your house, but my 
house.  Primary stress on “is”, to emphasize the affirmative 
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element of the statement, the implication is “it is not a lie, this 
house does belong to me”. Primary stress on the word “this”, 
the implication is “it is this house that belongs to me, and not 
that house”. 
b) Pitch 
According to Ramelan in Jaya (2009: 14), pitch means 
the voice of the speaker goes up and down in tone at different 
syllables which are said with some degree of lowness or 
highness of tone. The pitch of the voice is determined by 
several factors. The most important is the tension of the vocal 
cords. If the vocal cords are stretched, the pitch of the sound 
will do up.  
The other meaning of pitch is the frequencies variations 
that occur in speech. There may be as many degrees of pitch 
levels as there are syllables in utterance but for practical 
purposes people distinguish only four significant pitch levels. 
Those are lowest pitch level used to end a sentence, mid pitch 
level used to start an utterance, high level of pitch, commonly 
used to accompany the strongest stress in a sentence, the 
highest pitch level, normally used in an emphatic speech. 
c) Intonation  
In linguistics, intonation is variation of spoken pitch that 
is not used to distinguish words; instead it is used for a range 
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of functions such as indicating the attitudes and emotions of 
the speaker, signalling the difference between statement sand 
questions, and between different types of questions, focusing 
attention on important elements of the spoken message and 
also helping to regulate conversational interaction.  
d) Pause  
According to Viola and Madureira (2008:721-724), 
physiologically predictable pauses coincide with the 
inspiration segment of respiration since phonation is related to 
respiratory activity. Pauses resulting from the physiological 
need to resume breathing are under the speaker‟s control and 
take place more frequently in turn exchanges and at the end of  
intonational groups. Pauses also play an important role in the 
rhythmic patterning of speech in that word groups are uttered 
at a particular rate and are divided by pauses. Pauses are also 
grammar facts marking the bo undaries of intonation groups 
and conciding with syntactic boundaries. 
e) Rhythm 
According to Wells (2006:3), notes that rhythm is an 
aspect of prosody, others being intonation, stress and tempo of 
speech. The abstract prosodic feature of rhythm cannot be 
model except by incorporating the features stress and length. 
One reason for this is that rhythm is defined in terms of the 
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regularity or patterning of the occurrence of stressed syllables 
within the utterance. 
2. Pronunciation Learning 
According to Hornby (1995:762), learning means to again 
knowledge or skill by studying from experience from being taught. 
Furthermore, Brown (2007:7), learning is a search in contemporary 
dictionaries reveals that learning is "acquiring or getting of knowledge 
of a subject or a skill by study, experience, or instruction. In addition, 
Richard and Schmidt (2002:298), learning is the process by with change 
in behavior, knowledge, skills, etc, comes about through practice, 
instruction or experience and the result of such a process.  
Furthermore , Hilgard (2001: 25), states that learning is the 
process by which an activity originates or changed through training 
procedure. Therefore, it can be concluded that learning is the process of 
acquiring knowledge or skills by learning, experience or being taught, 
and learning about something to become aware of something through 
information or observation, so learning is knowledge acquired by 
learning. 
3. Pronunciation Problem 
According to Arini (2009), there are two common errors that a 
learner makes. First, they fail to make long vowels or diphthongs when 
it is followed by voiced consonants. Secondly, they fail to shorten long 
vowels or diphthongs when it is followed by voiceless consonants. She 
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adds that there are other problems or difficulties related to 
pronunciation.  Furthermore, Kelly (2000: 8), makes a brief and clear 
explanation related to difficulties may be faced by individual learners. 
They are:  
a. The learner‟s first language may have a one-to-one relationship 
between sounds and spelling. The concept of there not being such a 
relationship may be new.  
b. Even if such a concept is not new for the learner, they will have to 
become familiar with new sound-spelling relationships.  
c. There may be sounds, and combinations of sounds in L1, which do 
not occur in English.  
d. There may be sounds, and combinations of sounds, used in English 
which do not occur in L1.  
e. English may use stress and intonation patterns which feel strange to 
the learner. 
According to Ramelan (1994:8), points out some pronunciation 
problems, they are: 
a. Concerned with the identification of the foreign sounds. This means 
that the learner of language has to remember their acoustic qualities 
so that he or she will be able to directly identify them in an utterance. 
b. The production of the foreign sounds by hidden organs of speech. 
Ability in hearing and identifying the acoustic quality of the foreign 
sounds. Is prerequisite for the ability in producing them. 
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c. Ability in identifying and producing the foreign sounds. This mean 
that it is not only involves sounds in isolating, but also sounds 
occurring in connected speech.  
4. Vowels  
a. English Vowels 
According to William in Puspita (1997: 36), English vowels 
are divided into two major classes, simple vowels (also called pure 
vowels or monophtongs) and diphthongs. Simple vowels do not 
show a noticeable change in quality, the vowels of pit, cat, dog, set, 
but, put, and the first vowel of suppose are all simple vowels. 
Diphthongs are vowels that exhibit a change in quality within single 
syllable. Meanwhile, Richard (2002:584), vowel is a speech sound 
produced without significant constriction of their air flowing through 
the mouth.  
 
Figure 2.1 Place of English Sound 
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English has 12 (twelve) pure vowels. They are /i/, /ɪ/, 
/e/,/ɛ/,/æ/, /ɑ/, /ə/, /Ʌ/, /ɚ/, /ɝ/, /u/, /ʋ/, /o/, and /ɔ/. Jackson (1980: 20) 
classifies vowels into three kinds, they are front vowels, central 
vowels, and back vowels:  
a. Front vowel  
In articulation, front of vowel consist of six phoneme: /i/, 
/ɪ/, /e/, /ɛ/, /æ/ and /ɑ/. The manner of articulation of these vowels 
are voiced such as consonant and the place of articulation also 
like consonants that is based on the location of the tongue within 
the mouth.  
Sounds Distinction 
/i/ This is the highest and most forward front vowel. 
Examples: beat /bit/, feed /fid/, city /sIti/, and 
sheep /ʃip/ 
/ɪ/ This is a bit lower and further back than /i/. 
Examples: bit /bɪt/, fit /fɪt/, slid /slɪd/, and ship 
/ʃɪp/ 
/e/ This is a mid-front vowel. 
Examples: bait /bet/, raid /red/ and made /med/ 
/ɛ/ This is a mid-front vowel that is beginning to get 
a little low. Examples: bet /bɛt/, red /rɛd, lead 
/lɛd, and bed /bɛd/ 
/æ/ The tongue is getting quite low here, but it is sill 
near the front of the mouth. 
Examples: bat /bæt/, ladder /læd/, fad /fæd/ 
/ɑ/ This is the lowest and furthest back of the fron 
Table 2.1 Front Vowel 
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b. Central Vowel  
In articulation, central vowel consist of four /ə/, /Ʌ/, /ɚ/ and 
/ɝ/. There is really only one central vowel in English, but we have 
different signs for stressed and unstressed sounds: 
Sounds Distinction 
/ə/ This is the unstressed central vowel. It is so 
important a sound it even has a name: schwa. 
Examples: America /əmɛrɪkə/, and Korea /kəriə/ 
/Ʌ/ This is the stressed central vowel. 
Examples: lucky /lɅki/, up /Ʌp/, and but /bɅt/ 
/ɚ/ This is the r-colored unstressed central vowel. 
Examples: lover /lɅvɚ/, and sister /sɪstɚ/ 
/ɝ/ This is the stressed central vowel. 
Examples: dirt /dɝt/, herb /ɝb/, and fur /fɝ/ 
Table 2.2 Central Vowel 
 
Basically, /ə/ and /ᴧ/ are the same sound. The difference in 
location of the tongue when they are produced is tiny. They have 
been given different symbols because, in English, it is very 
important that we distinguish between stressed and unstressed 
sounds.  
c. Back Vowel  
In articulation of back vowel consist of four /u/, /ʋ/, /o/, and 
/ɔ/. Back vowels in English are rounded. The basic problem with 
this is that they are not all rounded to the same degree. The place 
of articulation for back vowels, like front vowels and consonants, 
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is based on the location of the tongue within the mouth. Because 
the tongue does not touch anything, this makes finding the 
location much harder.  
Sounds Distinction 
/u/ This is the highest and most back of the English 
vowels. This is a tense sound in that the lips are 
taut when you are making the sound. 
Examples: you /ju/, dude /dud/, food /fud/ 
/ʋ/ This is a little bit further forward and lower than 
/u/. This sound is lax. Your lips are rounded but 
in a relaxed way. 
Examples: book /bʋk/, could /kʋd/, and wood 
/wʋd/ 
/o/ This is a central back vowel. This sound also has 
a longer more rounded version which is 
sometimes written /o/ 
Examples: boat /bot/, over /ovo/, drove /drov/, 
and show /ʃo/ 
/ɔ/ This is the lowest and furthest forward of all the 
back vowels. 
Examples: call /kɔl/, awful /ɔful/, horse /hɔrs/, 
and halt /hɔlt/ 
Table 2.3 Back Vowel 
 
Those categories of vowel above indicates that the vowels 
are more harder than consonant because vowels are include 
various part of tongue. Therefore, it needs special technique for 
English learners to learn how to correctly pronunce of vowels. To 
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make easy pronunciation of vowels Gilbert (2008 : 27), states 
there are two rules how to correctly pronunce of vowels. 
Figure 2.2 Place of English Sound 
 
 The diagram is a representation of the „vowel space‟ in the 
Centre of the mouth where vowel sounds are articulated. 
1. „Close‟, „Mid‟, and „Open‟ refer to the distance between the 
tongue and the roof of the mouth. 
2. „Front‟, „Centre‟, and „Back‟ and their corresponding vertical‟ 
lines refer to the part of the tongue. 
3. The position of each phoneme represents the height of the 
tongue, and also the part of the tongue which is (however 
relatively) raised. 
b. Pure Vowel 
 According to Ramlan (1994:59), pure vowel is a vowel in the 
production of which the organs of speech remain a given position for 
an appreciable period of time. Meanwhile, Kelly (2000:30), states 
that, the word  pure‟ is used to differentiate single vowel sound from 
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diphthong. The sounds have been divided up into categories, 
according to the characteristics of their articulation, and each 
category begins with a brief outline. 
No. Phonetics 
Symbols 
Key Words Phonetic 
Writing 
1. / i: / Bee [bi:] 
2. / I / Bit [bIt] 
3. / ε / Bet [ bεt ] 
4. /æ/ Bat [bæt ] 
5. / a: / Far [fa:] 
6. / ɔ / Hot [hɔt] 
7. / ɔ: / Cord [ kɔ:d ] 
8. / u: / Who [hu:] 
9. / U / Could [ kUd ] 
10. / Λ / But [ bΛt ] 
11. / ə: / Bird [ bə:d ] 
12. / ə / Ago [ əgou ] 
Table 2.4 A pure vowel  
 
But, in standard British English there are twelve vowels often 
referred to as RP (Received Pronunciation) which are called pure 
vowels. As stated by Jones (1960: 66-97), that there are twelve pure 
vowels in English, they are described as follows: 
1. Vowel (i:) 
i: is the member of the English phoneme used when the 
vowel is relatively long. The following is a formal description of 
the manner of forming the vowel i:: 
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a) Height of tongue: nearly „close‟; 
b) Part of tongue which is highest: centre of „front‟; 
c) Position of lips : spread or neutral; 
d) Opening between the jaws: narrow to medium  
i: is the so-called „long‟ sound of the letter e; examples : 
tree[tri:], see[si:], even[i:vn]. i: is also the sound of ea,ie,ei and i 
in many words, examples sea[si;], east[i:st], field[fi:ld], 
seize[si:z], machine[məʃi:n]. Note the exceptionally spelt words 
key[ki:], quay[ki:], people[pi:pl]. 
2. Vowel (I) 
The letter I without the length mark stands for the members 
of the English I phoneme used when the sound is relatively short. 
In pronouncing this common sounds, the general position 
resembles that of the long i:, but the tongue is lower and retracted. 
In normal speech the tip of the tongue touches the lower teeth, but 
small variations in its position do not materially affect the tamber. 
I is the „short‟ sound of the vowel letters i and y; examples : 
fit[fIt], rich[ritʃ], king[kIƞ], symbol [sImbl]. It is also the sound of 
e and a in various prefixes and suffixes when unstressed; 
examples become[bI‟kᴧm], remain[rI‟mein]; it is also the sound 
of unstressed –ies, -ied, as in varieties[və‟raiətIz]. 
3. Vowel (e) 
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In normal speech the tip of the tongue touches the lower 
teeth, but small variations in its position do not materially affect 
the tamber. E is so called „short‟ sound of the letter e; examples 
pen[pen], red[red]. e is also the sound of ea in many words ; 
examples : head [hed], breath [breθ]. 
4. Vowel (æ) 
æ is the so called „short‟ sound of letter a; examples 
glad[glæd], cat[kæt], lamp[læmp]. The sound is regularly 
represented by the letter a, the only exceptions being plait[plæt], 
plaid [plæd]. 
5. Vowel (ᴧ) 
ᴧ is one of the „two‟ short sounds of letter u; examples : 
cut[kᴧt], mutton[mᴧtn], hurry[hᴧri]. O has the sound ᴧ in a good 
many words; the principle are: among[ə‟mᴧƞ], come[kᴧm] and 
etc. 
6. Vowel (ɑ:) 
The tip of the tongue is generally, though not necessarily, 
somewhat retracted from the lower teeth. a: is usual Southen 
English sound of the sequence of letters ar when at the end of a 
word or when followed by a consonat; examples : far[fa:], 
part[pa:t], garden [ga:dn]. a has the sound a: in half[ha:f], 
calm[ka:m] and several other words in which the lis silent; also in 
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numerous words when followed by ff, ss, or by f, s, or n followed 
by another consonant, e.g. staff[sta:f], class[kla:s], pass[pa:s]. 
7. Vowel (ɒ) 
The symbol ɒwithout length mark is the member of the 
English ɒ phoneme used when the vowel is relatively short. ɒis 
the short sound of letter o; examples : not[nɒt],dog[dɒ g],sorry[sɒ 
ri],solid[sɒ lid]. ɒoften has the sound ɒwhen vowel is proceeded 
by w and not followed by k, g, ƞ; examples : want[wɒ nt], 
what[wɒ tt],squash[skwɒʃ], quality [kwɒ liti]. 
8. Vowel (ɔ:) 
ɔ: is the member of the English ɔ phoneme which is used 
when the vowel is relatively long. Its tongue position is low, 
though not quite so low as for the short ɔ. The lips are rounded so 
as to leave an opening which is much smaller than in the case of 
the short ɔ. ɔ: is the regular sound of aw and au; examples : 
saw[sɔ:], lawn[lɔ:n]. It is also the regular sound of or when final 
or followed by a consonant; examples: nor[nɔ:], form[fɔ:m]. 
9. Vowel (ʊ) 
ʊ is one of the two so called „short‟ sounds of letter u; 
examples put[pʊt], full[fʊl],push[pʊʃ]. Oo has the sound u when 
followed by k, as in book[bʊk],look[lʊk],wood[wʊd],wool[wʊl]. 
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10. Vowel (u:)  
The notation u: is employed to denote those members of the 
English u phoneme which are used when the vowel is relatively 
long. Its tongue position being rather lower and more forward 
than the cardinal sound. The lip rounding is normally a little less 
close than that of cardinal u, but when pronounced with 
exaggerated distinctness the close lip rounding of cardinal u may 
be used. u: is the so called „long‟ sound og the letter u; examples 
rule[ru:l],blue[blu:]. O has the sound u: in do[du:],move[mu:v], 
who[hu:], prove[pru:f]. 
11. Vowel (ᴣ:) 
ᴣ: is the member of ᴣ: phoneme used when the vowel is 
relatively long. ᴣ: is usual sound of stressed er, ir, ur, and yr when 
final or followed by a consonant ; examples : her[hᴣ:],fern[fᴣ:n], 
fir[fᴣ:],bird[bᴣ:d],fur[fᴣ:], turn[tᴣ:n]. Or is generally pronounced 
ᴣ: when proceeded by w; examples : work[wᴣ:k],world[wᴣ:ld] and 
etc. 
12. Vowel (ə) 
The letter ə without long mark is employed to denote those 
members of the English ə phoneme which are used when the 
vowel is relatively short. ə is the sound of a in 
along[ə‟lɔƞ],attempt[ə‟tempt] and etc. 
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Pure vowels are actually used to differentiate single vowel 
sounds from diphtongs. In terms of the lip position, there are three 
categories of vowels: rounded, spread, and neutral. 
a) Rounded: the lips are pushed forward into the shape of circle, 
example: /ʊ/ 
b) Spread: the corners of the lips are moved away from each other, 
example /i:/ 
c) Neutral : the lips are not noticeably rounded or spread, example 
/ə/ 
c. Indonesian vowels 
In English language have 12 pure vowels that is /i: /, / ə: /, / a: 
/, / u: /, / ɔ: /, / i /, / e /, / æ/,/ə /,/Λ /, / u /, / ɔ /. So in Indonesian 
vowel only 10 pure vowels /i/, /I/, /e/, /ε/, /a/, / ə/, / ɔ/, /o/, /U/, /u/. 
NO SOUND EXAMPLES 
1. [i] ini, ibu, kita, cari, lari 
2. [I] pinggir, kerikil, kelingking 
3. [e] ekor, eja, enak 
4. [ε] Nenek, leher, geleng, dendeng 
5. [a] ada, apa, pada 
6. [ə] emas, elang, sela, iseng 
7. [ɔ] otot, tokoh, dorong, roti 
8. [o] toko, kado, prangko 
9. [U] ukur, urus, turun 
10. [u] udara, utara, bulan, paku 
Soebardi (in marsono, 1986:37) 
Table 2.5 The Indonesian vowels  
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There are many differences between Indonesian and English and 
so the learners have to make much effort to overcome the problems they 
meet. The differences between Indonesia and English sound system are 
found in both segmental and suprasegmental futures. According to 
Soebardi in Marsono (1986:51), in the classification of the Indonesian 
sound system, there are 10 pure vowels, 23 consonant, and 3 
diphthongs. Whereas English has 12 pure vowels, 24 consonant, and 9 
diphthongs (Ramelan, 1994: 57). 
5. Error  
a. Definition of Error   
Errors in learning process, especially in foreign or second 
language learning are natural in the sense that one cannot avoid 
them. According to Chomsky in Kaswan (2010:11), there are two 
kinds of errors are competence error to the ability all native speakers 
have being able to understand and produce sentences which have 
never heard before, performance error refer to the actual use of the 
language by individuals in speech and in writing. In addition, Corder 
(1981:36), states that errors are natural part of learning a language 
and can work as an insight into the tools and the process used to 
learn a language.  
Brown (2000:217), said that native speaker may also made an 
error. However, it was their first language in daily communication. 
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As we know that native speaker have a perfect command of his 
language, they have a grmmmatical rules, lexis and a sound system 
but furthermore, they also can make an error. So that, error is not 
only happen to the second or foreign language students. Moreover 
Brown believed that error refers to noticeable deviation from the 
adult grammar of native speaker, which reflects the interlanguage of 
the communication of the learners. 
Errors often occur when speakers produce sentences that have 
heard before, by individuals in speech and writing. Errors are part of 
language learning and not only occur in second or foreign language 
of students. Errors are also from the adult grammar of native 
speakers, which reflects the inter-language of the learner's 
communication. 
b. Error Analysis 
According to Crystal (1985:112), error analysis is a technique 
for identifying, classifying and systematically interpreting the 
unacceptable forms produced by someone earning a foreign 
language, using any of the principles and procedures provided by 
linguistics. In addition, Brown (2007:259), the fact that learners do 
make errors, and that these errors can be observed, analyzed, and 
classified to reveal something of the system operating within the 
learner, led to a surge of study of learners‟ errors, called error 
analysis. According to Gass and Selinker (2008:102), error analysis 
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is a type of linguistics analysis that focuses on the errors learners 
make. 
In error analysis the language a learner produces in compared 
with the target languages and the errors analyzed. According to Ellis 
(1994:48-67), discussing theoretical error analysis as part of applied 
linguistics, describes Corder‟s five steps of error analysis: collection 
of sample of learner language, identification of errors, description of 
errors; explanation of error; evaluating errors. While Brown (2007: 
260-263), suggests two steps in the process of error analysis, they are 
the identification and the description error. In carrying out the task of 
performance analysis, the researchers are called upon to conclude 
order and logic in this unstable and variable system. 
Error Analysis, a branch of Applied Linguistics emerged in the 
sixties to reveal that learner errors were not only because of the 
learne ‟s native language but also they reflected some universal 
strategies. This is a reaction to Contrastive Analysis Theory which 
considered native language interference as the major source of errors 
in second language 
c. Types of Pronunciation Error 
According to Beghoul (2007) combines two taxonomy in 
classifying the error, surface strategy and comparative taxonomy. 
The surface strategy taxonomy (or James would prefer to refer to it 
as target modification taxonomy) is a classification system based on 
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the ways in  which the learner‟s errorneous version is different from 
the presumed target  version (James in Fauziati, 2000:144).The 
comparative taxonomy is classification system based on comparison 
between the structure of second language errors and certain other 
type of construction (Dulay, Burt, and Krashen in Fauziati, 
2000:146). Below are the types of pronunciation error. 
a. Substitution  
Substitution is a type of errors which are characterized by 
the replacement of an item (Crystal, 1985:295). A performance 
which the performer use the wrong form of pronunciation. The 
source could be from intralingual, interlingual transfer, and 
others. Substitution of a word such as heart [ha:t] is pronounced 
[hət].  
b. Insertion 
Insertion or addition is a type of errors which are 
characterized by the presence of an item. Which shoud otherwise 
not appear in well-formed utterance (Fauziati, 2000). In this 
context, one or more extra sounds are added or inserted to a word. 
The source could be from intralingual, interlingual transfer, and 
others. Insertion vowel /ə/ in word such as studied [„stᴧdId] is 
pronounced [„stᴧdIəd]. 
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c. Omission 
Ommision is a type of errors which are characterized by the 
absence of an item that must appear in well-formed utterance 
(Fauziati, 2000). Certain sounds are no (Fauziati, 2000) produce-
en (Fauziati, 2000) ire syllable or classes of sounds mau be 
deleted. This type of errors occurred by the effect of intralingual, 
interlingual transfer, and others. Omission vowel /e/ word such as, 
develop /div‟loped/ is pronounced /divelopəpt/. 
d. Source of the Error 
Several sources may influence error in second language 
learning according to Brown (2007:263-266), they are interlingual 
transfer, intralingual transfer, context of learning and 
communicating strategies.  
1. Interlingual transfer 
 According to Brown (2007:263) the begining stages of 
learning a second language are characterized by a good deal of 
interlangual transfer from the native language. Moreover, 
Richards (1974:5) says that interlingual errors are errors which 
are caused by interference from the native language they learn. 
It means that the errors made by language learner are influences 
by their first language.  
To identify the error, it can be compared to the target 
language. Here the students directly pronounce their mother 
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tongue into second language because they didn't know the 
correct form of the sentence. The instance for the interlingual 
transfer is at pronouncing the the word 'group' /gru:p/. Mostly, 
Indonesians pronounce it as /grop/, due to probable spelling 
inference of 47 'grup' /grup/ in Bahasa Indonesia that hasn't long 
vowel on its sound system. 
2. Intralingual transfer 
 It is sometimes not easy to categorize error sources into 
interlingual or intralingual. It can be logically throught of and 
understood that errors may be categorized as either interlingul or 
intralingual errors. Intralingual errors reflect the general 
characteristics of rule learning such as faulty generalization, 
incomplete application of rule and failure to learn conditions 
under which rules apply (Richard 1974:6). The instance of the 
intralingual transfer is as at pronouncing the word like 'prefer' 
/prif3:/ and 'transfer' /tranf3:/ are pronounced /prifə/ and /transfə/ 
by generalizing the spelling combination 'er' in word such 
learner' /l3:nə/ or 'bigger' /bigəl. 
3. Context of learning  
Context learning refers to the social situation, in the case of 
untutored second language learning, or the classroom with its 
teacher and its material, in the case of school learning (Brown, 
2007:266). In the classroom context, frequently a teacher or 
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textbook can lead the learner to make errors because of 
misleading explanation from the teacher or faulty presentation 
or drill of words in a textbook. In social context, untutored 
language acquisition can bring about certain dialect acquisition, 
which may become a source of error. 
4. Communication strategies  
According to Brown (2007:266) communication strategy is 
the conscious employement of verbal or nonverbal mechanism 
for the productive communication of information. As anyone 
who has tried to communicate, learners frequently experience 
problem in saying what they want to say because of their 
inadequate knowledge. In order to overcome these problems 
they resort to various kinds of communication strategies. 
e. Causes of Errors 
The students made some errors because affected by mother 
tongue. According to Ramelan (1994:4), a foreign language student 
will meet with difficulties in his learning process may be easily 
understood. Since childhood he has been speaking his mother 
tongue, which has been deeply implanted in him as part of his habits. 
The movement of their speech organs have been set to produce the 
speech sounds of their own language; it will, of course, be difficult 
for them to change the habit of moving their speech organs in such a 
way as to produce the foreign sounds.  
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In addition, as revealed by Arini (2009), there are two common 
errors that a learner makes. First, they fail to make long vowels or 
diphthongs when it is followed by voiced consonants. Secondly, they 
fail to shorten long vowels or diphthongs when it is followed by 
voiceless consonants. She adds that there are other problems or 
difficulties related to pronunciation.   
Furthermore, Ramelan (1994:6-8), English causes problems for 
Indonesian learners since there are sounds in English that do not 
exist in their native language. For examples, when they want to 
pronounce English words like “cook” [ʊ] and “must” [Λ], they tend 
to say [cᴧk] and [mʊs]. It is clear that pronunciation problems faced 
by foreign language learners are caused by differences found 
between the learners‟ language and the target language. Ellis 
(1994:58) identifies the sources or causes of competence errors into 
three categories: 
a. Interference errors occur as a result of the use of elements from 
one language while speaking another. 
b. Intralingual errors reflect the general characteristics of rule 
learning such as faulty generalization, incomplete application of 
rules and failure to learn conditions under which rule apply. 
c. Developmental errors occur when the learner attempts to buildup 
hypotheses about the target language of the basis of limited 
experience. 
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f. The Difference of Error and Mistake 
According to Richard in Jaya (2009: 6), states that “those 
(vocabulary, structure, sound system) elements that are similar to the 
(learners) native language will be simple for him, and those areas 
that are different will be difficult”. The difficulty in learning a 
foreign language can cause the learner to make errors and it is very 
common top happen among the language learners. The errors they 
make may be in vocabulary, structure, pronunciation, and spelling 
which are known as the language components. In addition, Dullay et 
al (1982: 138), define errors as the flawed side of learner speech or 
writing. They are those parts of conversation or composition that 
delicate from some selected norm of mature language performance. 
It means that there is something wrong in norms of language 
performance; the making of errors is so unavoidable in learning 
process.  
Besides, the making of errors is one part of learning and no 
one can learn without the making of errors. When learners talk about 
error, learners may also think about mistake. Error and mistake are 
not the same, it is crucial to make distinction between error and 
mistake and most of people still misunderstand about the definition 
of both. Furthermore, Ellis (1994:700), defines an error is a deviation 
from accepted rules of a language made by a learner of a second 
language. Such errors result from the learner's lack of knowledge of 
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correct rules of the target language. A significant distinction is 
generally made between errors and mistakes which are not treated 
the same from a linguistic view point. The study of learners' errors 
was the main area of investigation by linguists in the history of 
second-language acquisition research.  
Meanwhile, Brown (1994:205), explains linguistic errors as a 
noticeable deviation from the adult grammar of a native speaker, 
reflecting the interlanguage competence of the learner. He cites an 
example Does John can sing? Where a preceding do auxiliary verb 
has been used as an error. In linguistics, it is considered important to 
distinguish errors from mistakes. In addition, Brown (1994:205), a 
distinction is always made between errors and mistakes where the 
former is defined as resulting from a learner's lack of proper 
grammatical knowledge, whilst the latter as a failure to utilize a 
known system correctly. Meanwhile, Brown (2000: 217) a mistake, 
on the other hand, refers to a performance error that is either a 
random guess or a „slip‟, in that it is failure to utilize a known system 
correctly. Mistakes of this kind are frequently made by both native 
speakers and second language learners. However, native speakers are 
generally able to correct themselves quickly. Such mistakes include 
slips of the tongue and random ungrammatical formations.  
According to Brown (2007:257-258), mistake refers to a 
performance error that is either a random guess or a “slip”, in that it 
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is failure to utilize a known system correctly. All people make 
mistakes in both native and second language situation. Native 
speakers are normally capable of recognizing and correcting such 
“lapses” or mistake. An error a noticeable deviation from the adult 
grammar of native speakers reflects the competence of the learner. 
 
B. Review of Previous Study 
This part is about results of some studies which are similar with this 
thesis. The first previous study of the research was conducted by Siti 
Muawanah (State Islamic Institute of Surakarta) 2014, entitled “An 
Analysis of Pronunciation Errors of The Fourth Semester Students of Iain 
Surakarta In Drama Performance Entitled “Nights Are Longer In 
Samarkand” In Academic Year 2014/2015”. The researcher found the 
error of vowels pronounced by the students in the dialogue of the drama 
performance, and the causes of these errors occured. The researcher 
analyzed it by using descriptive analysis which involved the description 
and the interpretation of the data. An error analysis was used in which 
there were three steps: data reduction, data display and drawing 
conclusion. Those errors are occurred because some English vowel sounds 
are different from students‟ mother tongue. The total various errors in 
pronouncing English vowels their mother tongue, the sounds are always 
same with the letter spelling system. The character in drama performance 
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mispronounced the vowels [i:], [I], [e], [æ], [ᴧ], [ɑ:], [ɒ], [ɔ:], [ʊ], [u:], 
[ᴣ:], [ə] from 15 characters. 
 In this research, the researcher finds the similarity and the 
difference from the previous study and subject above. The similarities are 
the study of error analysis on the pronunciation and the data were got from 
recording, and use descriptive qualitative as a method to interpret the error  
 The second previous study of this research was conducted by Siti 
Munawaroh (Muhammadiyah University Of Purworejo) 2013, entitled 
“An Error Analysis of Pronouncing English Vowels At The First semester 
Students of English Education Program In Muhammadiyah University of 
Purworejo In The Academic Year Of 2013/2014”. The study is aimed at 
finding out the kinds of errors made by students of the First semester of 
Muhammadiyah University of Purworejo in the Academic Year 2013/2014 
in pronouncing English vowels and also to find out the factors why these 
errors occured. The result of the analysis shows that the students are 
considered “good” in pronouncing English vowels according to best‟s 
criterion. The total percentage of various errors in pronouncing English 
vowels is 25.37% from the total pronunciation 1080. There were six major 
pronunciation errors made by students. 
In this research, the researcher finds the similarity and the difference 
from the previous study, subject, place, and technique of collecting the 
data above. The similarities are the study of error analysis on the 
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pronunciation and the data were got from recording, and use descriptive 
qualitative as a method to interpret the error. 
The third previous study of this research was conducted by Raya 
Kalaldeh (lecturer of English Phonetics and Phonology at the University of 
Jordan), International Journal of Applied Arab World English Journal 
(AWEJ) 2016, entittled “English Pronunciation Errors by Jordanian 
University Students”. The researcher focuses on the major English 
pronunciation errors made by Jordanian students at the University of 
Jordan. The present study investigates the realization of English 
consonants and vowels by native speakers of JA. The result of the analysis 
shows that the present study investigates problems in English 
pronunciation by Jordanian speakers in four aspects: consonants, 
consonant clusters, vowels and word stress. The chosen consonants and 
vowels include the main challenging English speech sounds Arabic 
speakers have. Research the researchers have different data compared to 
related studies. The researcher focused on the major English pronunciation 
errors made by Jordanian students at the University of Jordan. In addition, 
researchers also focus on the errors on pronunciation English vowels in 
MA Al-Islam Surakarta. Furthermore, the similarities are the study of error 
analysis on the pronunciation. 
The fourth previous study of this research was conducted by Dr. 
Ezzeldin Mahmoud Tajeldin Ali, International Journal of Language and 
Literature 2015, entittled ”The Elimination of Pronunciation Problems of 
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English Vowels of Saudi Students of English Resulting from Complex 
Letter-Sound Relationship”.  In this study attempts to measure the 
influence of a language course on the elimination of pronunciation 
problems of English vowels that are experienced by Saudi students as a 
result of a complex letter-sound relationship. The course was intended to 
boost the students' awareness of the letter sound relation of English 
vowels.  
The result of the analysis shows that Saudi students of English 
obtained low scores in the pretest. The highest total mean of students 
performance appear in the monosyllabic followed by disyllabic and 
complex words; 52%, 50% and 43%. Saudi students of English obtained 
relatively higher scores in the posttest in comparison to the results 
obtained in the pretest. The highest total mean of students performance 
appear in the monosyllabic followed by disyllabic and complex words; 
67%, 60% and 50%. This implies that students benefit from the training 
they received in the pronunciation of English vowels in monosyllabic, 
disyllabic and multi syllabic words. Reason of this will be discussed later. 
In this research, the researcher finds the similarity and the difference 
from the previous study, subject, place, and technique of collecting the 
data above. The similarities are the study of error analysis on the 
pronunciation.
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Design   
This research employs descriptive qualitative research. Descriptive 
method is a method which is employed to collect and analyze data, and 
draw conclusion of the analyzed data. As stated by Creswell (2014:183), 
explains that qualitative method is an inquiry process of understanding 
based on distinct methodological traditions of inquiry that explore a social 
or human problem. In addition, Moleong (2010: 6), qualitative research is 
a research that produces a procedure of analysis. It doesn‟t use a statistical 
procedure of analysis or the other quantitative method . 
In this research, researchers was limited the description of errors 
pronouncing English vowels by students‟ of the tenth grade in MA Al 
Islam Surakarta. Then the pronouncing English vowels was classified into 
principles. The researcher will be analyzed the error pronouncing English 
vowels based on the context of the situation in class so that the writer can 
enter it into the classification. 
Finally, the steps in conducting qualitative research are determining 
the subject, the source of data, the technique of data collection, and the 
technique of data analysis. 
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B. Research Setting  
1. Setting of Place  
The researcher was conducted this research in MA Al-Islam 
Surakarta. MA Al Islam Surakarta under the auspices of the ministry of 
religion while still integrating the high school and curricula at the location 
of the Veteran street No. 263 Serengan Solo. 
2. Setting of Time 
In terms of time, this research was conducted over a period of two 
time meeting in Januari on 8 to 9 2020. The researcher just observation 
and recorded participants performance separately. In addition the oral 
test and interviews was conducted next meeting. 
 
C. Subject  and Object of the Research 
The main subject of this study is students of the first semester of the 
tenth grade in MA Al Islam Surakarta who was participation of the tests. 
They were 12 students in total all of male and female students of MIPA 
tenth grade. The object on this research is the vowels of pronunciation. 
 
D. The Data and Source of Data   
The primary source of data on this research is the oral pronunciation 
test (English words) by the students of the tenth grade in MA Al-Islam 
Surakarta. The data were in the forms utterances uttered by the students. 
This is in line with Bogdan and Biklen (1982), who states that qualitative 
46 
 
 
 
data are in the forms of words or pictures rather than in utterances. 
Meanwhile,  the context surrounding the utterances.  
 
E. Research Instrument   
Research instrument is important role to obtain the result of the 
research. It is a set of methods which is used to collect the data. According 
to Sugiyono (2010:222), states in qualitative research is the primary 
instrument for data collection and analyzing the data and make the 
conclusion. Therefore, the main instrument in analyzing of the data in this 
study is the researcher herself, the text of the test (English words), and 
guideline interview. 
 
F. Technique of Data Collection  
Arikunto (2002:6), states that there are five methods in data 
collection: interview, observation, test, questionnaire, and documentation. 
Test is conducted to know where the error occurs and the type of error. 
The tests are technique in evaluating activity in which some of items must 
be answered by subject, and that the answer shows their ability (by score).  
In collecting the data, the researcher giving the tests and interview to 
the students. The test is oral test. The tests and interview are recorded, and 
the text is list of words contain 12 point, each point contain 3 words, and 
the descriptive text about Borobudur. 
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G. Technique of Data Analysis  
After the data are collected, it must be analyzed. The technique ha 
was used to analyze the data is error analysis. Before the data are analyzed, 
I was transcribed and decoded. Based on the research, the researcher, in 
analyzing the data, used the  
1. Identifying of error 
The firstly choose the standard of English pronunciation. The 
researcher used Oxford dictionary as the handbook for English standard 
pronunciation. Secondly, is identifying the collected data whether it is 
an error or a mistake. If it is a mistake, it should be eliminated from the 
analysis. Then, classify the data based on the error. The final step in 
analysis is the determining of source and type of error. 
2. Describing error  
After identifying the error, the next step is describing the error. 
The researcher described it adequately. The description is determined 
based on data and the test. 
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CHAPTER IV 
RESEARCH FINDINGS AND DISCUSSION 
 
Based on the research conducted in MA Al Islam Surakarta, the researcher 
got the data from the test by 10 students  MIPA tenth grade. The tests result 20 
recorded pronunciation performances. The recording process take place in 
different time and situation. It is due to participant‟s conditions that affect the 
pronunciation performance to minimalize the occurrence of mistake. In analyzing 
the data, as state before in the previous chapter. Vhe procedure used by the 
research are identifying the errors and describing the errors. 
A. Research Findings 
1. Errors in the pronunciation of English Vowels 
There are many errors produced by the participants in pronouncing 
English vowel. As presented in previous section, the findings, the 
participants perform error in all of the 12 English vowel but each with 
the different percentage. It is due to several factor. This is the test 
results of the 10 students in MA Al-Islam Surakarta: 
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List of the Participant 
No. Name Transcipt Code 
1. S S01 
2. C K S02 
3. D S03 
4. S L S04 
5. A R S05 
6. A Q S06 
7. H S07 
8. A S08 
9. F S09 
10. C S10 
Table 4.1 List of the Participant of test 
 
a) S01 
S01 is the first research which examined the vowels of 
error, the following are the results of the tests that were tested: 
Transcription of S02 Performance Test 1 Descriptive Text 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl [dʒɑvɑ], 
ɪndəniːʒə ɪz ə wel noʊn nɑɪntinθ sentʃəri mɑːhərɑːnɑ budɪst tempəl. 
Ə lɑt ʌv ðə [most] [konvenjɪnt] [ɑksəs] tu ritʃ. Bɔrɔbʊdʊr ɪnkluːdɪŋ 
ɑv fɔr most [kultʃurəl] sentərs [ov] [Dʒɑvɑ]. Bɔrɔbʊdʊr hæz ə 
jʊnik [struktʃur]. Ðə lændmɑrk kəmprɑɪz ɑv sɪks [skweər], nɑɪn 
[stekt] stedʒ, ænd θri hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə tempəl lʊks 
[flɑləs], [kɑptɪvet ɪŋ], ænd əstaʊndɪŋ. Ðɪs tempəl [feməs] fɔr ɪts 
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[bjut ɪfʊl]. Bɔrɔbʊdʊr ɪz ðə most vɪzɪtd [monjʊmənt] ɪn ðə wɜrld. 
Əts ðə wɜrlds bɪɡəs budɪst [sæŋktʃurI] ɪn ðə wɜrld. 
Transcription of S01 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
From the exposure to the test results above, it can be 
concluded that S01 made 31 errors from the  126 words or 25%. 
From the errors that S01 said it can be concluded that S01 is still 
encouraged by the use of Indonesian vowels. It is happen in the 
spelling of letter /ɔ:/ in word such flawless /flɔləs/ is pronounced as 
flᴧləs, and the spelling of letter /ᴣ:/ in word such fir /fᴣ:/ is 
pronounced as /fir/, and the vowel /ᴣ:/ is the  the substitute as /ʊ/ in 
word such fur /fᴣ:/ is pronounced as /Fʊr/. S01 also still has 
difficulty in pronouncing similar vowels. It is happen in the 
spelling of letter /æ/ in word such bat /bæt/ is pronounced as bət/.  
piːsfəl 
[kʊɑɪ] 
ti: 
[bət] 
və‟raiətiz 
[lɑɪv] 
hed 
[mɪt] 
red 
bæt  
[pled] 
[het] 
hᴧri 
stᴧmp 
cᴧp 
gɑ:dn 
kɑ:m 
fɑ: 
[lᴧn] 
[sᴧw] 
[fᴧl] 
wɒnt 
skwɒʃ 
[gɔ:t] 
kʊd 
wʊl 
[pɔ:d] 
[rᴧs] 
lu:phəul 
zu: 
[fɪ:] 
[fu:] 
bᴣ:rd 
feiməs 
[bᴧnɑ:nᴧ] 
əˈbaʊt 
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b) S02 
S02 is the second research which examined the vowels of 
error, the following are the results of the tests that were tested: 
 
Transcription of S02 Performance Test 1 Descriptive Text 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl [dʒɑvɑ], 
ɪndənɪːʒə ɪz ə wel noʊn nɑɪntinθ sentʃəri mɑːhərɑːnɑ bɑdɪst tempəl. 
Ə lɑt ʌv ðə [most] [konvɪnjent] [ɑksəs] tu ritʃ. Bɔrɔbʊdʊr ɪnkluːdɪŋ 
ɑv [fɔr məst] [kultʃurəl] sentərs ov [Dʒɑvɑ]. Bɔrɔbʊdʊr hæz ə 
jʊnik [struktʃur]. Ðə lændmɑrk kəmprɑɪz ɑv sɪks skweər, [næn] 
[stekt] stedʒ, ænd θri hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə tempəl lʊks 
[flæləs], [kæptɪvet ɪŋ], ænd əstoʊndɪŋ. Ðɪs tempəl [feməs] fɔr ɪts 
[bjut ɪfʊl]. Bɔrɔbʊdʊr ɪz ðə [most] vɪzɪtd [monjʊmənt] ɪn ðə wɜrld. 
Əts ðə wɜrlds bɪɡəs [bɑdɪst] [sæŋktʃuɑrI] ɪn ðə wɜrld. 
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Transcription of S02 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
From the exposure to the test results above, it can be 
concluded that S02 made 32 errors from the  126 words or 25%. 
From the errors that S02 said it can be concluded that S02 is still 
has difficulty in pronouncing similar vowels. It is happen in the 
spelling of letter /æ/ in word such hat /hæt/ is pronounced as het/. 
S02 also still encouraged by the use of Indonesian vowels. It is 
happen in the spelling of letter /ɔ:/ in word such flawless /flɔləs/ is 
pronounced as flᴧləs, and the spelling of letter /ᴣ:/ in word such fir 
/fᴣ:/ is pronounced as /fir/, and the vowel /ə/ is the  the substitute as 
/oʊ/ in word such famous /feiməs/ is pronounced as /feimoʊs/. 
 
 
piːsfəl 
[kʊɑɪ] 
ti: 
[bi:t] 
və‟raiətiz 
[lev] 
hed 
[mit] 
red 
bæt  
plæd 
[het] 
hᴧri 
stᴧmp 
cᴧp 
[gᴧrdn] 
kɑ:m 
[fᴧr] 
[lᴧwn] 
sɔ: 
[fᴧl] 
wɒ nt 
skwᴧʃ 
gɒt 
[kɔ:d] 
wʊl 
pʊd 
[rɑ:s] 
lu:phəul 
zu: 
[fɪ:] 
[fu:] 
bᴣ:rd 
feiməs 
[bᴧnɑ:nᴧ] 
əˈbaʊt  
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c) S03 
S03 is the second third research which examined the 
vowels of error, the following are the results of the tests that were 
tested: 
Transcription of S03 Performance Test 1 Descriptive Text 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl [dʒɑvɑ], 
ɪndənɪːʒə ɪz ə wel noʊn nɑɪntinθ sentʃəri mɑːhərɑːnɑ bʊdɪst tempəl. 
Ə lɑt ʌv ðə [most] [konvɪnjent] [æksəs] tu ritʃ. Bɔrɔbʊdʊr ɪnkluːdɪŋ 
ɑv fɔr [məst] [kultʃurəl] sentərs ov [Dʒɑvɑ]. Bɔrɔbʊdʊr hæz ə 
jʊnik [struktʃər]. Ðə lændmɑrk kəmprɑɪz ɑv sɪks skweər, naɪn 
[stekt] [stedʒ], ænd θri hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə tempəl 
lʊks flɔləs, [kæptɪvɪt ɪŋ], ænd [əstoʊndɪŋ]. Ðɪs tempəl [feməs] fɔr 
[ɪts] [bjut ɪfʊl]. Bɔrɔbʊdʊr ɪz ðə [most] vɪzɪtd [monjʊmənt] ɪn ðə 
[wɔrld]. Əts ðə [wɔrlds] bɪɡəs bʊdɪst [sæŋktʃuɑrI] ɪn ðə [wɔrld]. 
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Transcription of S03 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
From the exposure to the test results above, it can be 
concluded that S03 made 36 errors from the  126 words or 29%. 
From the errors that S03 said it can be concluded that S03 is still 
has difficulty in pronouncing similar vowels. It is happen in the 
spelling of letter /e/ in word such head /hed/ is pronounced as .hæd/ 
and the spelling of letter /e/ in word such red /red/ is pronounced as 
.ræd/. S03 also still encouraged by the use of Indonesian vowels. It 
is happen in the spelling of letter /ᴣ:/ in word such fir /fᴣ:/ is 
pronounced as /fir/, and the vowel /ə/ is the  the substitute as /oʊ/ in 
word such famous /feiməs/ is pronounced as /femous/. 
 
 
piːsfəl 
[kʊɑɪ] 
ti: 
[bit] 
və‟raiətiz 
[lev] 
[hæd] 
[mæt] 
[ræd] 
bæt  
plæd 
[het] 
[hɑ:ri] 
stᴧmp 
kᴧp 
gɑ:dn 
kɑ:m 
[fᴧr] 
[lᴧwn] 
[sᴧw] 
fɔ:l 
wɒ nt 
[skwᴧʃ] 
gɒt  
kʊd 
wʊl 
pʊd 
[rɑ:s] 
lʊphəul 
zu: 
[fɪ:] 
[fu:] 
bᴣ:rd 
feimous 
[bᴧnɑ:nᴧ] 
ebaʊt 
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d) S04 
S04 is the fourth research which examined the vowels of 
error, the following are the results of the tests that were tested: 
Transcription of S04 Performance Test 1 Descriptive Text 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl [dʒɑvɑ], 
ɪndənɪːʒə ɪz ə wel noʊn nɑɪntinθ sentʃəri mɑːhərɑːnɑ bʊdɪst tempəl. 
Ə lɑt ʌv ðə [most] [konvɪnjent] [æksəs] tu ritʃ. Bɔrɔbʊdʊr 
[ɪnkluːdɪŋ] ɑv fɔr [məst] [kultʃurəl] sentərs [ov] [Dʒɑvɑ]. 
Bɔrɔbʊdʊr hæz ə jʊnik [struktʃər]. Ðə lændmɑrk kəmprɑɪz ɑv sɪks 
skweər, [næn] [stekt] [stedʒ], ænd θri hændɑʊts, bit bɑɪ ə fokəl 
vɔlt. Ðə tempəl lʊks flɔləs, [kæptɪvɑɪt ɪŋ], ænd [ɑstoʊndɪŋ]. Ðɪs 
tempəl [femoʊs] fɔr [ɪts] [bjut ɪfʊl]. Bɔrɔbʊdʊr ɪz ðə [most] vɪzɪtd 
[monjʊmənt] ɪn ðə [wɔrld]. Əts ðə [wɔrlds] bɪɡəs bʊdɪst 
[sæŋktʃuɑrI] ɪn ðə [wɔrld]. 
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Transcription of S04 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
From the exposure to the test results above, it can be 
concluded that S04 made 36 errors from the  126 words or 29%. 
From the errors that S04 said it can be concluded that S04 is still 
has difficulty in pronouncing similar vowels. It is happen in the 
spelling of letter /e/ in word such red /red/ is pronounced as /ræd/. 
S04 also still encouraged by the use of Indonesian vowels. It is 
happen in the spelling of letter /ᴣ:/ in word such fur /fᴣ:/ is 
pronounced as /fur/, and the vowel /i:/ is the  the substitute as /ʊɑɪ/ 
in word such quay /ki:/ is pronounced as /kʊɑɪ/. 
 
 
 
[pəsfəl] 
[kʊɑɪ] 
ti: 
bit 
və‟raiətiz 
liv 
[hæd] 
[mæt] 
[ræd] 
bæt  
[pled] 
hæt 
hᴧri 
stᴧmp 
kᴧp 
[gᴧrdn] 
kɑ:m 
fɑ: 
lɔ:n 
[sᴧw] 
fɔ:l 
[wᴧnt] 
skwᴧʃ 
gɒt 
kʊd 
wʊl 
pʊd 
ru:s 
lu:phəul 
zu: 
[fɪ:] 
[fu:] 
bᴣ:rd 
feiməs 
[bᴧnɑ:nᴧ] 
əˈbaʊt 
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e) S05 
S05 is the fifth research which examined the vowels of 
error, the following are the results of the tests that were tested: 
Transcription of S05 Performance Test 1 Descriptive Text 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl [dʒɑvɑ], 
ɪndənɪːʒə ɪz ə wel noʊn nɑɪntinθ sentʃəri mɑːhərɑːnɑ bʊdɪst tempəl. 
Ə lɑt ʌv ðə [most] [konvɪnjent] [æksəs] tu ritʃ. Bɔrɔbʊdʊr ɪnkluːdɪŋ 
ɑv fɔr [məst] [kultʃurəl] sentərs [ov] [Dʒɑvɑ]. Bɔrɔbʊdʊr hæz ə 
jʊnik [strɑktʃər]. Ðə lændmɑrk kəmprɑɪz ɑv sɪks skweər, [næn] 
[stekt] [stedʒ], ænd θri hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə tempəl 
lʊks flɔləs, [kæptɪvɑɪt ɪŋ], ænd [ɑstoʊndɪŋ]. Ðɪs tempəl [femoʊs] 
fɔr [ɪts] [bjut ɪfʊl]. Bɔrɔbʊdʊr ɪz ðə [most] vɪzɪtd [monjʊmənt] ɪn ðə 
[wɔrld]. Əts ðə [wɔrlds] bɪɡəs bʊdɪst [sæŋktʃuɑrI] ɪn ðə [wɔrld]. 
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Transcription of S05 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
From the exposure to the test results above, it can be 
concluded that S05 made 37 errors from the  126 words or 29%. 
From the errors that S05 said it can be concluded that S05 is still 
has difficulty in pronouncing similar vowels. It is happen in the 
spelling of letter /æ/ in word such hat /hæt/ is pronounced as /het/. 
S05 also still encouraged by the use of Indonesian vowels. It is 
happen in the spelling of letter /ᴣ:/ in word such fur /fᴣ:/ is 
pronounced as /fur/, and the vowel /i:/ is the  the substitute as /ʊɑɪ/ 
in word such quay /ki:/ is pronounced as /kʊɑɪ/. 
 
 
 
piːsfəl 
[kʊɑɪ] 
ti: 
bit 
və‟raiətiz 
liv 
hed 
[mɪt] 
red 
bæt  
[plɑɪd] 
[het] 
hᴧri 
stᴧmp 
[kɑ:p] 
[gᴧdn] 
kɑ:m 
[fᴧr] 
[lɑ:n] 
sɔ: 
fɔ:l 
wɒ nt 
skwɒʃ 
gɒt 
[kɔ:d] 
wʊl 
pʊd 
[ rᴧ:s] 
lu:phəul 
zu: 
[fɪ:] 
[fu:] 
bᴣ:rd 
feiməs 
[bə‟nɑ:nə] 
ebaʊt 
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f) S06 
S06 is the sixth research which examined the vowels of 
error, the following are the results of the tests that were tested: 
Transcription of S06 Performance Test 1 Descriptive Text 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr [sɪtjueɪted] ɪn  mɑgəlɑng, sentrəl [dʒɑvɑ], 
ɪndənɪːʒə ɪz ə wel noʊn [næntinθ] sentʃəri mɑːhərɑːnɑ bʊdɪst 
tempəl. Ə lɑt ʌv ðə [most] [konvɪnjeɪnt] [ɑksəs] tu ritʃ. Bɔrɔbʊdʊr 
ɪnkluːdɪŋ ɑv [fɑr məst] [kultʃurəl] sentərs [ov] [Dʒɑvɑ]. Bɔrɔbʊdʊr 
hæz ə jʊnik [struktʃ ur]. Ðə lændmɑrk kəmprɑɪz ɑv sɪks skweər, 
[næn] [stekt] [stedʒ], ænd θri hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə 
tempəl lʊks [flɑləs], [kɑptɪvæt ɪŋ], ænd [estoʊndɪŋ]. Ðɪs tempəl 
[feməs] fɔr [ɪts] [bjut ɪfʊl]. Bɔrɔbʊdʊr ɪz ðə [most] vɪzɪtd 
[monjʊmənt] ɪn ðə [wɔrld]. Əts ðə [wɔrlds] bɪɡəs bʊdɪst 
[sæŋktʃuɑrI] ɪn ðə [wɔrld]. 
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Transcription of S06 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
From the exposure to the test results above, it can be 
concluded that S06 made 40 errors from the  126 words or 32%. 
From the errors that S06 said it can be concluded that S06 is still 
has difficulty in pronouncing similar vowels. It is happen in the 
spelling of letter /æ/ in word such hat /hæt/ is pronounced as /het/. 
S06 also still encouraged by the use of Indonesian vowels. It is 
happen in the spelling of letter /ə/ in word such cultural /kʌltʃərəl/ is 
pronounced as /kultʃural/, and the vowel /ʌ/ is the  the substitute as 
/u/ in word such strucure /strʌktʃər/ is pronounced as /struktʃur/. 
 
 
 
[pəsfəl] 
[kʊɑɪ] 
ti: 
bit 
[və‟raiətiez] 
liv 
hed 
met 
red 
[bet] 
plæd 
[het] 
[hɑ:ri] 
stᴧmp 
kᴧp 
gɑ:dn  
kɑ:m 
[fᴧr] 
[lᴧwn] 
[sᴧw] 
[fᴧl] 
wɒ nt 
skwɒʃ 
gɒt 
[kɒd] 
wʊl 
pʊd 
[rɑ:s] 
lu:phəul 
zu: 
[fɪ:] 
[fu:] 
bᴣ:rd 
feiməs 
[bᴧnɑ:nᴧ] 
əˈbaʊt 
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g) S07 
S07 is the seventh research which examined the vowels of 
error, the following are the results of the tests that were tested: 
Transcription of S07 Performance Test 1 Descriptive Text 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl [dʒɑvɑ], 
ɪndənɪːʒə ɪz ə wel noʊn nɑɪntinθ sentʃəri mɑːhərɑːnɑ bʊdɪst tempəl. 
Ə lɑt ʌv ðə [most] [konvɪnjɪnt] [ɑksəs] tu ritʃ. Bɔrɔbʊdʊr ɪnkluːdɪŋ 
[ov] [fɑr məst] [kultʃurɑl] sentərs [ov] [Dʒɑvɑ]. Bɔrɔbʊdʊr hæz ə 
jʊnik [struktʃur]. Ðə lændmɑrk kəmprɑɪz ɑv sɪks skweər, nɑɪn 
[stekt] [stedʒ], ænd θri hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə tempəl 
lʊks flɔləs, [kɑptɪvæt ɪŋ], ænd [estoʊndɪŋ]. Ðɪs tempəl [feməs] fɔr 
[ɪts] [bjut ɪfʊl]. Bɔrɔbʊdʊr ɪz ðə [most] vɪzɪtd [monjʊmənt] ɪn ðə 
[wɔrld]. Əts ðə [wɔrlds] bɪɡəs bʊdɪst [sæŋktʃuɑrI] ɪn ðə [wɔrld].  
 
 
 
 
 
 
 
 
 
62 
 
 
 
Transcription of S07 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
From the exposure to the test results above, it can be 
concluded that S07 made 34 errors from the  126 words or 27%. 
From the errors that S07 said it can be concluded that S07 is still 
has difficulty in pronouncing similar vowels. It is happen in the 
spelling of letter /æ/ in word such plaed /plæd/ is pronounced as 
/pled/. S07 also still encouraged by the use of Indonesian vowels. It 
is happen in the spelling of letter /ə/ in word such cultural /kʌltʃərəl/ 
is pronounced as /kultʃural/, and the vowel /ɒ/ is the  the substitute 
as /ʌ/ in word such Squash /skwɒʃ/ is pronounced as /skwʌʃ/. 
 
 
 
[pəsfel] 
[kʊɑɪ] 
ti: 
bit 
və‟raiətiz 
liv 
hed 
met 
red 
[bet] 
[pled] 
hæt  
hᴧri 
stᴧmp 
kᴧp 
gɑ:dn 
kɑ:m 
fɑ: 
lɔ:n 
[sᴧw] 
fɔ:l 
wɒnt 
[skwᴧʃ] 
gɒt 
[kɔ:d] 
wʊl 
pʊd 
[rɑ:s] 
lu:phəul 
zu: 
[fɪ:] 
[fu:] 
bᴣ:rd 
feiməs 
[bᴧnɑ:nᴧ] 
əˈbaʊt 
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h) S08 
S08 is the eighth research which examined the vowels of 
error, the following are the results of the tests that were tested: 
Transcription of S08 Performance Test 1 Descriptive Text 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl [dʒɑvɑ], 
ɪndəniːʒə ɪz ə wel noʊn nɑɪntinθ sentʃəri mɑːhərɑːnɑ budɪst tempəl. 
Ə lɑt [ov] ðə [most] [konvɪnjent] [ɑksəs] tu ritʃ. Bɔrɔbʊdʊr 
ɪnkluːdɪŋ [ov] [fɔr most] [kultʃurɑl] sentərs [ov] [Dʒɑvɑ]. 
Bɔrɔbʊdʊr hæz ə jʊnik [struktʃur]. Ðə lændmɑrk kəmprɑɪz [ov] 
sɪks skweər, nɑɪn [stekt] [stedʒ], ænd θri hændɑʊts, bit bɑɪ ə fokəl 
vɔlt. Ðə tempəl lʊks [flɑləs], [keptɪvɪt ɪŋ], ænd [estaʊndɪŋ]. Ðɪs 
tempəl [feməs] fɔr [ɪts] [bjut ɪfʊl]. Bɔrɔbʊdʊr ɪz ðə [most] vɪzɪtd 
[monjʊmənt] ɪn ðə wɜrld. Əts ðə wɜrlds bɪɡəs budɪst [sæŋktʃuɑrI] 
ɪn ðə wɜrld. 
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Transcription of S08 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
From the exposure to the test results above, it can be 
concluded that S08 made 39 errors from the  126 words or 31%. 
From the errors that S08 said it can be concluded that S08 is still 
has difficulty in pronouncing similar vowels. It is happen in the 
spelling of letter /e/ in word such red /red/ is pronounced as /ræd/ 
and the spelling of letter /æ/ in word such  bat /bæt/ is pronounced 
as /bet/. S08 also still encouraged by the use of Indonesian vowels. 
It is happen in the spelling of letter /ə/ in word such cultural 
/kʌltʃərəl/ is pronounced as /kultʃural/, and the vowel /ᴣ:/ is the  the 
substitute as /u:/ in word such fur /fᴣ:/ is pronounced as /fu:/. 
 
 
piːsfəl 
[kʊɑɪ] 
ti: 
bit 
[və‟raiətiez] 
[lɑɪv] 
hed 
met 
[ræd] 
[bet ] 
[plɑɪd] 
hæt 
[hɑ:ri] 
stᴧmp 
kᴧp 
[gᴧrdn] 
kɑ:m 
[fᴧr] 
[lᴧwn] 
[sᴧw] 
fɔ:l 
wɒ nt 
skwɒʃ 
gɒt  
[kɒd] 
wʊl 
pʊd 
ru:s 
lu:phəul 
zu: 
[fɪ:] 
[fu:] 
bᴣ:rd 
[feimes] 
[bᴧnɑ:nᴧ] 
əˈbaʊt 
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i) S09 
S09 is the ninth research which examined the vowels of 
error, the following are the results of the tests that were tested: 
Transcription of S09 Performance Test 1 Descriptive Text 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl [dʒɑvɑ], 
ɪndəniːʒə ɪz ə wel noʊn [næntinθ] sentʃəri mɑːhərɑːnɑ [bɑdɪst] 
tempəl. Ə lɑt [ov] ðə [most] [kənvɪnjent] [ɑksəs] tu ritʃ. Bɔrɔbʊdʊr 
[enkluːdɪŋ] [ov] [fɔrmost] [kultʃurɑl] sentərs [ov] [Dʒɑvɑ]. 
Bɔrɔbʊdʊr hæz ə jʊnik [strɑktʃər]. Ðə lændmɑrk kəmprɑɪz [ov] 
sɪks skweər, [næn] [stekt] [stedʒ], ænd θri hændɑʊts, bit bɑɪ ə fokəl 
vɔlt. Ðə tempəl lʊks [flɑwləs], [keptɪvet ɪŋ], ænd [əstoʊndɪŋ]. Ðɪs 
tempəl [feməs] fɔr [ɪts] [bjut ɪfʊl]. Bɔrɔbʊdʊr ɪz ðə [most] [vezɪtd 
[monjʊmən] ɪn ðə [wɔrld]. Əts ðə [wɔrlds] bɪɡəs [bɑdɪst 
][sæŋktʃuɑrI] ɪn ðə[ wɔrld].  
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Transcription of S09 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
From the exposure to the test results above, it can be 
concluded that S09 made 45 errors from the  126 words or 36%. 
From the errors that S09 said it can be concluded that S09 is still 
has difficulty in pronouncing similar vowels. It is happen in the 
spelling of letter /e/ in word such red /red/ is pronounced as /ræd/ 
and the spelling of letter /æ/ in word such  bat /bæt/ is pronounced 
as /bet/. S09 also still encouraged by the use of Indonesian vowels. 
It is happen in the spelling of letter /ᴣ:/ in word such fur /fᴣ:/ is 
pronounced as /fur/, and the vowel /i:/ is the  the substitute as /ʊɑɪ/ 
in word such quay /ki:/ is pronounced as /kʊɑɪ/. 
  
 
piːsfəl 
[kʊɑɪ] 
ti: 
[bət] 
[və‟raiətiez] 
[lɑɪv] 
hed 
met 
[ræd] 
bæt  
plæd 
[het] 
[hʊri] 
stᴧmp 
[kʊp] 
[gᴧrdn] 
kɑ:m 
fɑ: 
[lᴧwn] 
[sᴧw] 
fɔ:l 
wɒ nt 
[skwᴧʃ] 
gɒt 
[kɒd] 
wʊl 
pʊd 
[rɑ:s] 
lu:phəul 
zu: 
[fɪ:] 
[fu:] 
bᴣ:rd 
[feimes] 
[bᴧnɑ:nᴧ] 
əˈbaʊt 
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j) S10 
S10 is the tenth research which examined the vowels of 
error, the following are the results of the tests that were tested: 
Transcription of S10 Performance Test 1 Descriptive Text 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl [dʒɑvɑ], 
ɪndəniːʒə ɪz ə wel noʊn [nɪntinθ] sentʃəri mɑːhərɑːnɑ budɪst 
tempəl. Ə lɑt [ov] ðə [most] [kənvɪnjent] [ɑksəs] tu ritʃ. Bɔrɔbʊdʊr 
ɪnkluːdɪŋ [ov] [fɔrmost] [kultʃurɑl] sentərs [ov] [Dʒɑvɑ]. 
Bɔrɔbʊdʊr hæz ə jʊnik strɑktʃər. Ðə lændmɑrk kəmprɑɪz ɑv sɪks 
skweər, [nɪn] [stekt] [stedʒ], ænd θri hændɑʊts, bit bɑɪ ə fokəl vɔlt. 
Ðə tempəl lʊks flɔləs, [keptɪvɪt ɪŋ], ænd [əstaʊndɪŋ]. Ðɪs tempəl 
[femɔs] fɔr [ɪts] [bjut ɪfʊl]. Bɔrɔbʊdʊr ɪz ðə [most] vɪzɪtd 
[monjʊmənt] ɪn ðə wɜrld. Əts ðə wɜrlds bɪɡəs budɪst [sæŋktʃurI] ɪn 
ðə wɜrld.   
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Transcription of S10 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
From the exposure to the test results above, it can be 
concluded that S10 made 35 errors from the  126 words or 28%. 
From the errors that S10 said it can be concluded that S10 is still 
has difficulty in pronouncing similar vowels. It is happen in the 
spelling of letter /e/ in word such red /red/ is pronounced as /ræd/ 
and the spelling of letter /æ/ in word such  bat /bæt/ is pronounced 
as /bet/. S10 also still encouraged by the use of Indonesian vowels. 
It is happen in the spelling of letter /ᴣ:/ in word such fur /fᴣ:/ is 
pronounced as /fur/, and the vowel /i:/ is the  the substitute as /ʊɑɪ/ 
in word such quay /ki:/ is pronounced as /kʊɑɪ/. 
[pəsfəl] 
[kʊɑɪ] 
ti: 
bit 
və‟raiətiz 
liv 
hed 
met 
red 
bæt  
[pled] 
Hæt 
hᴧri 
stᴧmp 
[cæp] 
gɑ:dn 
kɑ:m 
[fᴧr] 
[lᴧwn] 
sɔ: 
[fᴧl] 
wɒ nt 
skwɒʃ 
[gɔ:t 
kʊd 
wʊl 
[pu:d] 
ru:s 
lu:phəul 
zu: 
[fᴣ:] 
[fu:] 
bᴣ:rd 
[feimɒʊs] 
[bᴧnɑ:nᴧ] 
əˈbaʊt 
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From 12 pure vowels, the most of errors are /ᴣ:/ is fur /fᴣ: /, /ə/ is 
famous /feiməs/, and /ᴧ/ cultural /kʌltʃərəl/. Below are the error number 
of each vowels: 
 
 
 
 
 
 
 
 
Table 4.2 Result of Error Vowels 
2. Types of error in the pronunciation of English vowels 
 This research found 287 errors in pronunciation English vowel 
performed by 10 participant. The result show the participants performed 
substitution and insertion in their pronunciation. Table below show 
vowel cases which are substance:  
 
 
 
 
 
 
Vowel Average Occurrences % 
i: 1,3 3 40% 
I 0, 2 12 20% 
e 0,3 11 30% 
æ 0,3 10 30% 
ᴧ 0,5 5 50% 
ɑ: 0,4 3 40% 
ɔ: 0.3 6 30% 
ɒ 0,3 3 30% 
ʊ 0,3 8 30% 
u: 0, 2 4 20% 
ᴣ: 0,6 3 60% 
ə 0,5 15 50% 
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Table 4.3 Error cases in the use of vowels 
Below are classifications based on error arise in this research : 
a. Substitution 
As confirmed before, the participants perform substitutions 
in most of error cases. Noticeably, several causes involve the 
substitutions performed. In this research reveal that there are three 
substitutions classified by its cause as follow; 
1) Intralingual substitution 
Table below displays vowels which are substance to intralingual 
substitution: 
Vowel Annotation Error Instance Correct Use Spelling 
i: Is substituted ʊɑɪ, I, ə kʊɑɪ ki: quay 
i Is substituted ɑɪ, i:, Ie və‟raiətiez və‟raiətiz varieties 
e Is substituted æ, ɑɪ, eɑ ræd red red 
æ Is substituted e, ɑɪ, het hæt hat 
ᴧ Is substituted  ɑ:, ə,  ɔ:, ʊ kultʃurəl kʌltʃərəl cultural 
ɑ: Is substituted  ᴧ, fᴧr fɑ:r far 
ɔ: Is substituted  ᴧ, ɒ sᴧw sɔ: saw 
ɒ Is substituted  ᴧ skwᴧʃ skwɒʃ squash 
ʊ Is substituted  u:,oʊ, ɒ koʊld kʊd could 
u: Is substituted  ʊ, ᴧ, rɑ:s ru:s rush 
ᴣ: Is substituted  ʊ, I fu: fᴣ: fur 
ə 
Is substituted  ᴧ, ʊ,  æ, e,  
oʊ 
struktʃ ur strʌktʃər strucure 
e Is invertion   gɑ:den gɑ:dn garden 
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Table 4.4. Intralingual substitution 
The fact that, the vowels take over most of the substitution 
which means that the problem lies in English spelling 
pronunciation mismatch. It is due to the difference between 
English and previous language system of the participants. Lack of 
knowledge is the mainly reason of the participants runs against so 
many exceptions, which outweigh the rules. 
 The Table above shows that most of the vowels are 
generalized by the participants. The vowel /a:/, are generalized to 
/ᴧ/. By generalizing the spelling of letter /ɑ:/ in word such far / 
fɑ:r / is pronounced as fᴧr  and the second /ɪ/ in bit /bɪt/ is 
pronounced as bi:t. the /e/ in word such red /red/ is pronounced 
ræd. as well as the spelling of /u:/, in word such wool /wu:l/  is 
vowel substitute Error instance Correct Spelling 
æ e, ᴧ 
pled plæd plaid 
ᴧkses ækses access 
ɪ i: bi:t bɪt bit 
e æ, ɪ, ᴧ, ə 
ræd red red 
mɪt met met 
hæd hed head 
ᴧksəs ækses access 
u: ʊ wʊl wu:l wool 
i: ɪ pɪsfəl pi:sfəl peaceful 
ɑ: ᴧ fᴧr fɑ:r far 
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pronounced as  wʊl , and /i:/ in word such peaceful / pi:sfəl / is 
pronounced as /pɪsfəl/.  
The spelling of letter /e/ in word such met /met/ is 
pronounced as /mɪt/, the vowel /e/ has slight features close to the 
vowel /æ/ in word such head /hed/ is pronounced as /hæd/. Next, 
the vowel /e/ has slight features close to the vowel /ᴧ/ in word 
such access /ækses/ is pronounced as /ᴧkses/. 
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2) Interlingual substitution 
Table below displays vowels which are substance to interlingual 
substitution: 
Vowel Substitute Error instance Correct Spelling 
i: ʊɑɪ kʊɑɪ ki: quay 
ɑ: ᴧ gᴧrdn gɑ:dn garden 
ɒ ᴧ 
wᴧnt wɒnt want 
skwᴧʃ skwɒʃ squash 
ʊ oʊ coʊld kʊd could 
ᴣ: ɪ, ʊ, ɒ 
fɪr fᴣ: fir 
fʊr fᴣ: fur 
wɒrld wᴣ:rld world 
Ə ᴧ, oʊ, ʊ 
bᴧnᴧnᴧ bə‟nænə banana 
feimoʊs feiməs famous 
piːsfʊl piːsfəl peaceful 
dʒɑvᴧ dʒɑvə java 
kʊltʃʊrəl kʌltʃərəl cultural 
Æ ᴧ bᴧt bæt bat 
ᴧ ʊ stʊmp stᴧmp stump 
u: ᴧ rᴧs ru:s rush 
ɔ: ᴧ flᴧləs flɔləs flawless 
Table 4.5. Interlingual substitution 
 
This cases belong to interlingual substitution which is the 
substitutions consider the Indonesian or even Java. The influence 
of previous language spelling system mainly affects these 
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substitutions. As known that, there is relationship between 
spelling and articulation in previous language of the participants.  
 The inexistence vowels as served on the table above are 
/kʊltʃʊrəl/ are unknown in previous language system. Those the 
participants tend to pronounce the words regard as previous 
language. The participants commit spelling to sound in 
pronouncing the vowels. It is happen in the word such rush /ru:s/ 
is pronounced as / rᴧs/. By generalizing the spelling of letter /ɑ:/ 
in word such garden /gɑ:dn/ is pronounced as /gᴧrdn/  and /ᴧ/ in 
stump / stᴧmp/ is pronounced as /stʊmp/. The /ɔ:/ in word such 
flawless /flɔləs/ as flᴧləs, and /æ/ in bat /bæt/ is pronounced as 
/bᴧt/. As well as the spelling of /ɒ/, in word such squash /skwɒʃ/  
is pronounced as /skwᴧʃ/ , and /ə/ in word such peaceful / pi:sfəl / 
is pronounced as /pi:sfʊl/. The spelling of letter /i:/ in word such 
quay /ki:/ is pronounced as /kʊɑɪ/, the vowel /ɒ/ is the  the 
substitute as /ᴧ/ in word such want /wɒnt/ is pronounced as 
/wᴧnt/. next, the vowel /ʊ/ is the  the substitute as /oʊ/ in word 
such could /kʊd/ is pronounced as /coʊld/. 
Furthermore, the spelling of letter /ᴣ:/ in word such fir /fᴣ:/ 
is pronounced as /fir/, and the vowel /ᴣ:/ is the  the substitute as 
/ʊ/ in word such fur /fᴣ:/ is pronounced as /Fʊr/. next, the vowel 
/ᴣ:/ is the  the substitute as /ɒ/ in word such world /wᴣ:rld/ is 
pronounced as /wɒrld/.The vowel /ə/ is the  the substitute as /ᴧ/ in 
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word such banana /bə‟nænə/is pronounced as /bᴧnᴧnᴧ/. next, the 
vowel /ə/ is the  the substitute as /oʊ/ in word such famous  
/feiməs/ is pronounced as /feimoʊs/. The vowel /ə/ is the  the 
substitute as /ᴧ/ in word such Java /dʒɑvə/ is pronounced as 
/dʒɑvᴧ/. next, the vowel /ə/ is the  the substitute as /ʊ/ in word 
such cultural  /kʌltʃərəl/ is pronounced as /kʊltʃʊrəl/.  
 
3) Crosslingual substitution 
Table below displays vowels which are substance to interlingual 
substitution: 
 
 
 
 
 
Table 4.6. Crossingual substitution 
 
As shows on the table above, the case is crosslingual 
substitution. This substitution, as explained before, refers to 
ambiguous errors which are not clear whether it is due to the 
influence of the target language or the previous language 
system. In the letter /ᴧ/ case, in representing the pronunciation, 
the participants seem to use vowel /ɒ/, which is frequently used 
Vowel Substitute Error instance Correct Spelling 
ɔ: ᴧ sᴧw sɔ: saw 
ᴧ ɒ ᴧf ɒf of 
Ə ɪ ɪts əts its 
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weather in English or in Bahasa Indonesia. The example is the 
error in pronouncing the word /of/ that pronounced as /ɒf/ 
instead of /ᴧf/. The participants also seem to use vowel /a/. 
Regard that English use the vowel to represent the pronunciation 
of letter /ɪ/, as well as Bahasa Indonesia.  
Despite the frequently is less in English, again it affect the 
pronunciation of the participants. Furthermore, this case is also 
happened in letter /ə/ such its /əts/that pronounced as /ɪts/ and 
/ɔ:/ such saw /sɔ:/ that pronounced as / sᴧw /. The substance of 
the error is not clear whether it is precisely influenced by mother 
tongue or target language. 
b. Invertion 
Table below displays vowels which are substance to interlingual 
substitution: 
 
 
 
 
 
Table 4.7. Invertion 
 
The vowel shown on the table above is being most inserted 
by the participants. The insertions mostly affected by previous 
Inverted 
Vowel 
Error instance Correct Spelling 
E 
gɑ:den gɑ:dn garden  
Stækət stækt stacked  
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language of the participants. The language system that recongnize 
spelling to sound and denying one or more consonant in a time, are 
put them difficulty to pronounce. They seem to insert assist vowel to 
help them to pronounce. For example, the insertion of l/e/ in the 
word garden pronounced as /gɑ:den/ instead of /gɑ:dn/. As well as, 
the words stacked /stækt/ pronounce as /stækət/. 
 
3. Causes of errors in pronouncing English vowels  
Researchers was interviewed among them 3 students and 1 teacher  
of grade 10 Mipa MA Al-Islam Surakarta. The following details from 
the interview: 
No. Name Transcipt Code 
1. M I T.I 
2. A R S.I.1 
3. S S.I.2 
4. C S.I.3 
Table 4.8. Informant 
 
The interviews that researchers gave to students and teachers of 
the six questions, where each question concerns about the cause of 
students making errors in using English vowels. The first question that 
researchers give is: 
 “Do you have difficulties in pronounce the English vowels?” 
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From these questions, the students are compact in answering 
questions given by researchers. Among them S.I.1, S.I.2, and S.i.3 
answered 
“yes” 
Which means they have difficulty pronouncing English words. 
This was also justified by T.I, as their English teacher, that they had 
difficulty in pronouncing English words. Followed by the second 
question from the researcher: 
“What is the causes of difficulties in pronounce the English 
vowels?” 
From these questions each of the students has their own answers, 
among them they answer: 
S.I.1: “some vowels are almost the same in pronunciation” 
S.I.2: “the word is foreign and pronunciation is not as Indonesian 
vowels” 
S.I.3: “how to read and write differently, still often use the 
Indonesian vowels” 
From the answers that students give, it can be concluded that 
students are still confused in pronouncing English words because they 
are different from Indonesian vowels and there are similarities of some 
vowels such as the example / æ / and / e /. it is also justified by T.I as 
their English teacher, that they are still confused in pronouncing 
English words because in English the pronunciation and writing are 
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sometimes different and they are not accustomed to using English for 
daily conversation. Then for the third question the researcher gave was: 
“Among the 12 vowels, which do you think is the most difficult 
?” 
1. / i: / quay [ki:] 
2. / I / varieties [və‟raiətIz]. 
3. / e / head [hed] 
4. /æ/ Bat [bæt ] 
5. / ᴧ / Hurry [hᴧri] 
6. / ɑ: / calm [ka:m] 
7. / ɔ: / saw [sɔ:] 
8. / ɒ / squash [skwɒʃ] 
9. / ʊ / Could [kʊd] 
10. / u: / loophole [ lu:phəul] 
11. / ᴣ:/ fur [fᴣ:] 
12. / ə / Famous [ feiməs] 
Table 4.9. List English vowels 
 
From the 12 vowels above, students are asked to indicate which 
they find difficult to pronounce. From the answers of each student there 
are different including: 
S.I.1: “quay and varieties” 
S.I.2: “quay and loophole” 
S.I.3: “quay and famous” 
From each of the students' answers above it was also justified by 
T.I as their English teacher, that they had difficulty pronouncing the 
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word. Then it is continued by the fourth question which is still 
discussing the vowels above. 
“Why do you feel the vowels (which you have chosen) 
difficult?” 
Furthermore, the researchers gave questions about the reasons 
students find it difficult to recite the vowels they choose, then when 
students give answers that are each different, including: 
S.I.1: “the spelling of vowel is sometimes difficult” 
S.I.2:” foreign and the word is too long” 
S.I.3: “racing with the Indonesian vowels” 
Each student does has a different answer, but in essence, they has 
difficulty because they are accustomed to using Indonesian vowels and 
not yet accustomed to using English vowels. This was also confirmed 
by T.I as their English teacher, that they were unfamiliar with English 
words and were not yet accustomed. Then proceed with the fifth 
question: 
“Does your teacher justify your error pronunciation during 
class lessons?” 
The next question concerns the teaching of the teacher in class. 
Each of the students compactly answered "yes justify" that their 
teacher always confirmed their pronunciation wrong during the lesson. 
This is evident from the tests that researchers have given previously, 
errors pronounced by students an average of 30% errors from 
81 
 
 
 
descriptive text material. It was also justified by T.I as their English 
teacher, that T.I always justifies when students recite error vowels. 
The next is the last question about the solution of each students and 
teacher to overcome the error vowels  
“what is the solution did you give to correct the error in saying 
vowels?” 
After the researcher is given the question, each students answers 
the same "learn to pronounce correctly". This was also justified by 
T.I as their English teacher, that the way to overcome the error vowels 
was to get used to using English in the classroom. 
From the interviews with the students and a teacher, it can be 
concluded that students has difficulty in English vowels due to several 
factors: first, students has difficulty distinguishing English vowels and 
Indonesian vowels. Second, students has difficulty distinguishing 
several similar vowels in English for example / æ / and / e /. The last , 
the students are not accustomed to using English pronunciation for 
daily conversation. 
 
B. Discussion 
The descriptions of the data as a result of the research about the 
errors of vowel and the types of error which are performed by participants 
are presented below.  
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1. Errors in the pronunciation of English Vowels 
Error is a term referring to a performance that takes place when the 
deviation arises as a result of lack of knowledge (Richards, 1974, Brown, 
2007). An error arises only when there was no intention to commit one 
(James in Fauziati, 2000). Mistake is derivations due to performance 
factors such as memory limitation, fatigue, and emotional strain, James in 
Fauziati (2000) states that if the learners are able to correct a fault in their 
output, it is assumed that the form their selected was not the one intended, 
and shall said that the fault is a mistake.  
From the participants perform error in all of the 12 pure English 
vowel but each with the different percentage. It is due to several factor. 
Realize that English has complex spelling, the participants choose a 
possible pronunciation but most of them are in an inappropriate 
application. For a case, the word akses / ækses /, most of them pronounce 
as /ɑksəs/, found in pronunciation performance recording of  S01, S02, 
S06, S07, S08, S10 and some pronounce as / ɑksəs /, found in 
pronunciation performance recording of S03,S05, or some pronounce as 
cup /kᴧp/, most of them pronounce as /kɑ:p/, found in pronunciation 
performance recording of S01, S03, S06. Furthermore, the vowel /I/ has 
slight features close to the vowel /i:/. Thus, the word Peaceful /piːsfəl/ is 
pronounced as /pIsfəl/, found in pronunciation performance recording of 
S04, S08, S10. 
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The problem is not only in recognizing and discriminating the 
sound but also in producing the sound (Syafei, 1988). The participants 
tend to substitute it with similar sound. The vowel /æ/ has slight features 
close to the vowel /e/. Thus, the word red is pronounced as /ræd/, found in 
pronunciation performance recording of S03, S04, S08, S09. Furthermore, 
the vowel /ᴣ:/ has slight features close to the vowel /ə/. Thus, the word bird 
/bᴣ:rd/ is pronounced as /bərd/, found in pronunciation performance 
recording of S03, S05, S06, S08. And the vowel /ə/ has slight features 
close to the vowel /e/. The word famous /feiməs/ is pronounced as 
/feimes/, found in pronunciation performance recording of S06, S07, S09, 
S10. The participants also tend to give sound to every letter of English 
words.  
The results of the examination of each students above, it can be 
concluded that each students made an error vowels on the descriptive text 
in the first semester of the class in the Mipa MA Al-Islam Surakarta class. 
Furthermore, most students are still motivated by Indonesian vocals and 
similarities in pronunciation. The percentage number of pronunciation 
errors of English vowels by the students are /ᴧ/ 50%, /ɒ/ 30%, /I/ 20%, /e/ 
30%; /u/ 20%; /ə/ 50%; /i:/ 40%; /u:/ 20%; /a:/ 40%; /ɔ:/ 30; /3:/ 60%; and 
/æ/ 30%  in descriptive text from 10 students. 
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2. Types of error in the pronunciation of English vowels 
The comparative taxonomy is classification system based on 
comparison between the structure of second language errors and certain 
other type of construction (Dulay, Burt, and Krashen in Fauziati, 
2000:146). Below are the types of pronunciation error: The first, 
Substitution is a type of errors which are characterized by the replacement 
of an item (Crystal, 1985:295). A performance which the performer use 
the wrong form of pronunciation. The source could be from intralingual, 
interlingual transfer, and others. Substitution. The second is insertion or 
addition is a type of errors which are characterized by the presence of an 
item. Which shoud otherwise not appear in well-formed utterance 
(Fauziati, 2000). The last, Ommision is a type of errors which are 
characterized by the absence of an item that must appear in well-formed 
utterance (Fauziati, 2000).  
The substitution occurrence is 96%  as of the total error or 287 
errors. In the substitution cases, the result are subdevided into four 
classification; intralingual, interlingual, crosslingual, and miscellaneous 
substitution. The research found 173 errors in interlingual substitution in 
the spelling of letter /e/ in word such met /met/ is pronounced as /mɪt/, the 
vowel /e/ has slight features close to the vowel /æ/ in word such head /hed/ 
is pronounced as /hæd/.  
Furthermore, 86 errors in intralingual substitution in the spelling of 
letter /ᴣ:/ in word such fir /fᴣ:/ is pronounced as /fir/, and 17 errors in 
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crosslingual substitution on the letter /ə/ such its /əts/that pronounced as 
/ɪts/ and /ɔ:/ such saw /sɔ:/ that pronounced as / sᴧw /. The last error 
number of invertion is 11 or 6% in the word garden pronounced as 
/gɑ:den/ instead of /gɑ:dn/. As well as, the words stacked /stækt/ 
pronounce as /stækət/. 
 
3. Causes of errors in pronouncing English vowels  
Ramelan (1994:6-8), English causes problems for Indonesian 
learners since there are sounds in English that do not exist in their native 
language. For examples, when they want to pronounce English words like 
“cook” [ʊ] and “must” [Λ], they tend to say [cᴧk] and [mʊs].  
It is not uncommon for students to experience difficulty in 
pronouncing sentences in English, this could because students are not 
accustomed to using English everyday. To answer the research question in 
this research, the researchers was conducted interviews with students and 
teachers. Where the interview contains the causes of students who are 
difficult in pronouncing English vowels. 
The data that the researcher got from the interviews with the students 
and a teacher, it can be concluded that students has difficulty in English 
vowels due to several factors: first, students has difficulty distinguishing 
English vowels and Indonesian vowels. Second, students has difficulty 
distinguishing several similar vowels in English for example / æ / and / e /. 
The last , the students are not accustomed to using English pronunciation 
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for daily conversation. This results are sync with the theory of Ellis 
(1994:58), identifies the sources or causes of competence errors into three 
categories: First, Interference errors occur as a result of the use of elements 
from one language while speaking another. Second, Intralingual errors 
reflect the general characteristics of rule learning such as faulty 
generalization, incomplete application of rules and failure to learn 
conditions under which rule apply. And the third, Developmental errors 
occur when the learner attempts to buildup hypotheses about the target 
language of the basis of limited experience. 
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CHAPTER V 
CONCLUSION AND SUGGESTION 
 
A. Conclusion  
The conclusion of the research deals with the answer of the 
statement of the problems based on the findings and discussion in the 
previous chapter. The sounds which are being the errors in pronouncing 
English vowels of MA Al-Islam Surakara in academic year 2019/2020 are 
/i:/, /I/, /ɔ:/, /u:/, /e/, /ᴧ/, /ᴣ:/, /ɑ:/, /æ/, /ɒ/,/ʊ/, and /ə/. The results of 
pronunciation errors of English vowels by the students are /ᴧ/ 50%, /ɒ/ 
30%, /I/ 20%, /e/ 30%; /u/ 20%; /ə/ 50%; /i:/ 40%; /u:/ 20%; /a:/ 40%; /ɔ:/ 
30; /3:/ 60%; and /æ/ 30%  in descriptive text from 10 students. 
The types of error occur in pronouncing English vowels are : First 
Substitution, the erorr vowels which substituted are classify into three: 
Intralingual substitution The vowels which used by the participants in 
insertion /i:/, /I/, /u:/, /e/, /ɑ:/, and /æ/. Those cause by spelling 
pronunciation missmatch and generalization. Interlingual substitution The 
vowels which used by the participants in insertion are /i:/, /I/, /ɔ:/, /u:/, /ᴧ/, 
/ᴣ:/, /ɑ:/, /æ/, /ɒ/,/ʊ/, and /ə/. Crosslingual substitution The vowels which 
used by the participants in insertion are  /ɔ:/, /ᴧ/, and /ə /. Insertion The 
vowels which used by the participants in insertion just vowel /e/. 
Causes of errors in pronouncing English vowels, the first, students 
was difficulty distinguishing English vowels and Indonesian vowels. 
87 
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Second, students has difficulty distinguishing several similar vowels in 
English for example / æ / and / e /. The last , the students are not 
accustomed to using English pronunciation for daily conversation. 
 
B. Suggestion  
From the conclusion above, the researcher would like to propose some 
suggestions as follows;  
1. For the researcher, since the research still lack of many things and far 
from being perfect and there are another factors that influence students' 
pronunciation, the researcher expects that there will be another 
researchers who will investigate the other factors relating to English 
pronunciation. The researcher also hopes that research will be useful 
and can be used as a reference to others who will conduct and develop a 
similar study.  
2. The students are suggested to pay attention to their study of English, 
especially in pronunciation, in order to their competence in speaking. 
By this research, the students also should be aware of their error and try 
to overcome their problem or difficulties faced. 
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  Appendix 1 
List of the Participant 
 
No. Name Transcipt Code 
1. S S01 
2. C K S02 
3. D S03 
4. S L S04 
5. A R S05 
6. A Q S06 
7. H S07 
8. A S08 
9. F S09 
10. C S10 
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Appendix 2 
Test 1  Descriptive Text of Place 
 
Please read the text load and carefull 
Borobudur Temple 
Borobudur situated in Magelang, Central Java, Indonesia is a well known 
nineteenth century Mahayana Buddhist Temple. A lot of the most convenient 
access to reach. Borobudur including of foremost cultural centers of Java. 
Borobudur has a unique structure. The landmark comprises of six square, nine 
stacked stages, and three handouts, beat by a focal vault. The temple looks 
flawless, captivating, and astounding. This temple famous for its beautiful. 
Borobudur is the most visited monument in the world. Its the world‟s biggest 
Buddhist sanctuary in the world.  
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Appendix 3 
Test 2 Words List 
Please read this words load and carefull 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
peaceful 
quay 
tea 
bit 
varieties 
live 
head 
met 
red 
bat 
plaid 
hat 
 
 
hurry 
stump 
cup 
garden 
calm 
far 
lawn 
saw 
fall 
want 
squash 
got 
 
could 
wool 
put 
rush 
loophole 
zoo 
fir 
fur 
bird 
famous 
banana 
about 
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Appendix 4 
English Phonetic Symbols Used 
Pure Vowel 
No. Symbols Key Words Phonetic 
Writing 
1. / i: / quay [ki:] 
2. / I / varieties [və‟raiətiz]. 
3. / e / head [hed] 
4. /æ/ bat [bæt ] 
5. / ᴧ / hurry [hᴧri] 
6. / ɑ: / calm [ka:m] 
7. / ɔ: / saw [sɔ:] 
8. / ɒ / squash [skwɒʃ] 
9. / ʊ / could [kʊd] 
10. / u: / loophole [ lu:phəul] 
11. / ᴣ:/ fur [fᴣ:] 
12. / ə / famous [ feiməs] 
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Appendix 5 
Transcription of S01 Performance Test 1 Descriptive Text 
 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl dʒɑvɑ, ɪndəniːʒə ɪz ə wel noʊn 
nɑɪntinθ sentʃəri mɑːhərɑːnɑ budɪst tempəl. Ə lɑt ʌv ðə most konvenjɪnt ɑksəs tu 
ritʃ. Bɔrɔbʊdʊr ɪnkluːdɪŋ ɑv fɔr most kultʃurəl sentərs ov Dʒɑvɑ. Bɔrɔbʊdʊr hæz ə 
jʊnik struktʃur. Ðə lændmɑrk kəmprɑɪz ɑv sɪks skweər, nɑɪn stekt stedʒ, ænd θri 
hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə tempəl lʊks flɑləs, kɑptɪvet ɪŋ, ænd əstaʊndɪŋ. 
Ðɪs tempəl feməs fɔr ɪts bjut ɪfʊl. Bɔrɔbʊdʊr ɪz ðə most vɪzɪtd monjʊmənt ɪn ðə 
wɜrld. Əts ðə wɜrlds bɪɡəs budɪst sæŋktʃurI ɪn ðə wɜrld. 
Transcription of S01 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
 
piːsfəl 
kʊɑɪ 
ti: 
bət 
və‟raiətiz 
lɑɪv 
hed 
mɪt 
red 
bæt  
pled 
het 
hᴧri 
stᴧmp 
cᴧp 
gɑ:dn 
kɑ:m 
fɑ: 
lᴧn 
sᴧw 
fᴧl 
wɒ nt 
skwɒʃ 
gɔ:t 
kʊd 
wʊl 
pɔ:d 
rᴧs 
lu:phəul 
zu: 
fɪ: 
fu: 
bᴣ:rd 
feiməs 
bᴧnɑ:nᴧ 
əˈbaʊt 
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Appendix 6 
Transcription of S02 Performance Test 1 Descriptive Text 
 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl dʒɑvɑ, ɪndənɪːʒə ɪz ə wel noʊn 
nɑɪntinθ sentʃəri mɑːhərɑːnɑ bɑdɪst tempəl. Ə lɑt ʌv ðə most konvɪnjent ɑksəs tu 
ritʃ. Bɔrɔbʊdʊr ɪnkluːdɪŋ ɑv fɔr məst kultʃurəl sentərs ov Dʒɑvɑ. Bɔrɔbʊdʊr hæz ə 
jʊnik struktʃur. Ðə lændmɑrk kəmprɑɪz ɑv sɪks skweər, næn stekt stedʒ, ænd θri 
hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə tempəl lʊks flæləs, kæptɪvet ɪŋ, ænd əstoʊndɪŋ. 
Ðɪs tempəl feməs fɔr ɪts bjut ɪfʊl. Bɔrɔbʊdʊr ɪz ðə most vɪzɪtd monjʊmənt ɪn ðə 
wɜrld. Əts ðə wɜrlds bɪɡəs bɑdɪst sæŋktʃuɑrI ɪn ðə wɜrld. 
 
Transcription of S02 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
piːsfəl 
kʊɑɪ 
ti: 
bi:t 
və‟raiətiz 
lev 
hed 
mit 
red 
bæt  
plæd 
het  
 
hᴧri 
stᴧmp 
cᴧp 
gᴧrdn 
kɑ:m 
fᴧr 
lᴧwn 
sɔ: 
fᴧl 
wɒ nt 
skwᴧʃ 
gɒt 
 
kɔ:d 
wʊl 
pʊd 
rɑ:s 
lu:phəul 
zu: 
fɪ: 
fu: 
bᴣ:rd 
feiməs 
bᴧnɑ:nᴧ 
əˈbaʊt 
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Appendix 7 
Transcription of S03 Performance Test 1 Descriptive Text 
 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl dʒɑvɑ, ɪndənɪːʒə ɪz ə wel noʊn 
nɑɪntinθ sentʃəri mɑːhərɑːnɑ bʊdɪst tempəl. Ə lɑt ʌv ðə most konvɪnjent æksəs tu 
ritʃ. Bɔrɔbʊdʊr ɪnkluːdɪŋ ɑv fɔr məst kultʃurəl sentərs ov Dʒɑvɑ. Bɔrɔbʊdʊr hæz ə 
jʊnik struktʃ ər. Ðə lændmɑrk kəmprɑɪz ɑv sɪks skweər, naɪn stekt stedʒ, ænd θri 
hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə tempəl lʊks flɔləs, kæptɪvɪt ɪŋ, ænd əstoʊndɪŋ. 
Ðɪs tempəl feməs fɔr ɪts bjut ɪfʊl. Bɔrɔbʊdʊr ɪz ðə most vɪzɪtd monjʊmənt ɪn ðə 
wɔrld. Əts ðə wɔrlds bɪɡəs bʊdɪst sæŋktʃuɑrI ɪn ðə wɔrld. 
 
Transcription of S03 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
piːsfəl 
kʊɑɪ 
ti: 
bit 
və‟raiətiz 
lev 
hæd 
mæt 
ræd 
bæt  
plæd 
het 
hɑ:ri 
stᴧmp 
cᴧp 
gɑ:dn 
kɑ:m 
fᴧr 
lᴧwn 
sᴧw 
fɔ:l 
wɒ nt 
skwᴧʃ 
gɒt  
kʊd 
wʊl 
pʊd 
rɑ:s 
lʊphəul 
zu: 
fɪ: 
fu: 
bᴣ:rd 
feiməs 
bᴧnɑ:nᴧ 
ebaʊt 
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Appendix 8 
Transcription of S04 Performance Test 1 Descriptive Text 
 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl dʒɑvɑ, ɪndənɪːʒə ɪz ə wel noʊn 
nɑɪntinθ sentʃəri mɑːhərɑːnɑ bʊdɪst tempəl. Ə lɑt ʌv ðə most konvɪnjent æksəs tu 
ritʃ. Bɔrɔbʊdʊr ɪnkluːdɪŋ ɑv fɔr məst kultʃurəl sentərs ov Dʒɑvɑ. Bɔrɔbʊdʊr hæz ə 
jʊnik struktʃ ər. Ðə lændmɑrk kəmprɑɪz ɑv sɪks skweər, næn stekt stedʒ, ænd θri 
hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə tempəl lʊks flɔləs, kæptɪvɑɪt ɪŋ, ænd ɑstoʊndɪŋ. 
Ðɪs tempəl femoʊs fɔr ɪts bjut ɪfʊl. Bɔrɔbʊdʊr ɪz ðə most vɪzɪtd monjʊmənt ɪn ðə 
wɔrld. Əts ðə wɔrlds bɪɡəs bʊdɪst sæŋktʃuɑrI ɪn ðə wɔrld. 
 
Transcription of S04 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
pəsfəl 
kʊɑɪ 
ti: 
bit 
və‟raiətiz 
liv 
hæd 
mæt 
ræd 
bæt  
pled 
hæt 
hᴧri 
stᴧmp 
cᴧp 
gᴧrdn 
kɑ:m 
fɑ: 
lɔ:n 
sᴧw 
fɔ:l 
wᴧnt 
skwᴧʃ 
gɒt 
kʊd 
wʊl 
pʊd 
ru:s 
lu:phəul 
zu: 
fɪ: 
fu: 
bᴣ:rd 
feiməs 
bᴧnɑ:nᴧ 
əˈbaʊt 
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Appendix 9 
Transcription of S05 Performance Test 1 Descriptive Text 
 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl dʒɑvɑ, ɪndənɪːʒə ɪz ə wel noʊn 
nɑɪntinθ sentʃəri mɑːhərɑːnɑ bʊdɪst tempəl. Ə lɑt ʌv ðə most konvɪnjent æksəs tu 
ritʃ. Bɔrɔbʊdʊr ɪnkluːdɪŋ ɑv fɔr məst kultʃurəl sentərs ov Dʒɑvɑ. Bɔrɔbʊdʊr hæz ə 
jʊnik strɑktʃ ər. Ðə lændmɑrk kəmprɑɪz ɑv sɪks skweər, næn stekt stedʒ, ænd θri 
hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə tempəl lʊks flɔləs, kæptɪvɑɪt ɪŋ, ænd ɑstoʊndɪŋ. 
Ðɪs tempəl femoʊs fɔr ɪts bjut ɪfʊl. Bɔrɔbʊdʊr ɪz ðə most vɪzɪtd monjʊmənt ɪn ðə 
wɔrld. Əts ðə wɔrlds bɪɡəs bʊdɪst sæŋktʃuɑrI ɪn ðə wɔrld. 
 
Transcription of S05 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
piːsfəl 
kʊɑɪ 
ti: 
bit 
və‟raiətiz 
liv 
hed 
mɪt 
red 
bæt  
plɑɪd 
het 
hᴧri 
stᴧmp 
kɑ:p 
gᴧdn 
kɑ:m 
fᴧr 
lɑ:n 
sɔ: 
fɔ:l 
wɒ nt 
skwɒʃ 
gɒt 
kɔ:d 
wʊl 
pʊd 
 rᴧ:s 
lu:phəul 
zu: 
fɪ: 
fu: 
bᴣ:rd 
feiməs 
bə‟nɑ:nə 
ebaʊt 
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Appendix 10 
Transcription of S06 Performance Test 1 Descriptive Text 
 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl dʒɑvɑ, ɪndənɪːʒə ɪz ə wel noʊn 
nɑɪntinθ sentʃəri mɑːhərɑːnɑ bʊdɪst tempəl. Ə lɑt ʌv ðə most konvɪnjeɪnt ɑksəs tu 
ritʃ. Bɔrɔbʊdʊr ɪnkluːdɪŋ ɑv fɑr məst kultʃurəl sentərs ov Dʒɑvɑ. Bɔrɔbʊdʊr hæz ə 
jʊnik struktʃ ur. Ðə lændmɑrk kəmprɑɪz ɑv sɪks skweər, næn stekt stedʒ, ænd θri 
hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə tempəl lʊks flɑləs, kɑptɪvæt ɪŋ, ænd əstoʊndɪŋ. 
Ðɪs tempəl feməs fɔr ɪts bjut ɪfʊl. Bɔrɔbʊdʊr ɪz ðə most vɪzɪtd monjʊmənt ɪn ðə 
wɔrld. Əts ðə wɔrlds bɪɡəs bʊdɪst sæŋktʃuɑrI ɪn ðə wɔrld. 
 
Transcription of S06 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
pəsfəl 
kʊɑɪ 
ti: 
bit 
və‟raiətiez 
liv 
hed 
met 
red 
bæt  
plæd 
het 
hᴧri 
stᴧmp 
kᴧp 
gɑ:dn  
kɑ:m 
fᴧr 
lᴧwn 
sɔ: 
fᴧl 
wɒ nt 
skwɒʃ 
gɒt 
kɒd 
wʊl 
pʊd 
rɑ:s 
lu:phəul 
zu: 
fɪ: 
fu: 
bᴣ:rd 
feiməs 
bᴧnɑ:nᴧ 
əˈbaʊt 
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Appendix 11 
Transcription of S07 Performance Test 1 Descriptive Text 
 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl dʒɑvɑ, ɪndənɪːʒə ɪz ə wel noʊn 
nɑɪntinθ sentʃəri mɑːhərɑːnɑ bʊdɪst tempəl. Ə lɑt ʌv ðə most konvɪnjɪnt ɑksəs tu 
ritʃ. Bɔrɔbʊdʊr ɪnkluːdɪŋ ɑv fɑr məst kultʃurɑl sentərs ov Dʒɑvɑ. Bɔrɔbʊdʊr hæz 
ə jʊnik struktʃ ur. Ðə lændmɑrk kəmprɑɪz ɑv sɪks skweər, nɑɪn stekt stedʒ, ænd 
θri hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə tempəl lʊks flɔləs, kɑptɪvæt ɪŋ, ænd 
əstoʊndɪŋ. Ðɪs tempəl feməs fɔr ɪts bjut ɪfʊl. Bɔrɔbʊdʊr ɪz ðə most vɪzɪtd 
monjʊmənt ɪn ðə wɔrld. Əts ðə wɔrlds bɪɡəs bʊdɪst sæŋktʃuɑrI ɪn ðə wɔrld.  
 
Transcription of S07 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
pəsfəl 
kʊɑɪ 
ti: 
bit 
və‟raiətiz 
liv 
hed 
met 
red 
bæt  
pled 
hæt  
hᴧri 
stᴧmp 
cᴧp 
gɑ:dn 
kɑ:m 
fɑ: 
lɔ:n 
sᴧw 
fɔ:l 
wɒnt 
skwᴧʃ 
gɒt 
kɔ:d 
wʊl 
pʊd 
rɑ:s 
lu:phəul 
zu: 
fɪ: 
fu: 
bᴣ:rd 
feiməs 
bᴧnɑ:nᴧ 
əˈbaʊt 
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Appendix 12 
Transcription of S08 Performance Test 1 Descriptive Text 
 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl dʒɑvɑ, ɪndəniːʒə ɪz ə wel noʊn 
nɑɪntinθ sentʃəri mɑːhərɑːnɑ budɪst tempəl. Ə lɑt ʌv ðə most konvɪnjent ɑksəs tu 
ritʃ. Bɔrɔbʊdʊr ɪnkluːdɪŋ ɑv fɔr most kultʃurɑl sentərs ov Dʒɑvɑ. Bɔrɔbʊdʊr hæz 
ə jʊnik struktʃur. Ðə lændmɑrk kəmprɑɪz ɑv sɪks skweər, nɑɪn stekt stedʒ, ænd θri 
hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə tempəl lʊks flɔləs, keptɪvɪt ɪŋ, ænd əstaʊndɪŋ. 
Ðɪs tempəl feməs fɔr ɪts bjut ɪfʊl. Bɔrɔbʊdʊr ɪz ðə most vɪzɪtd monjʊmənt ɪn ðə 
wɜrld. Əts ðə wɜrlds bɪɡəs budɪst sæŋktʃuɑrI ɪn ðə wɜrld. 
 
Transcription of S08 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
piːsfəl 
kʊɑɪ 
ti: 
bit 
və‟raiətiz 
liv 
hed 
met 
ræd 
bæt  
plɑɪd 
hæt 
hᴧri 
stᴧmp 
cᴧp 
gᴧrdn 
kɑ:m 
fᴧr 
lᴧwn 
sᴧw 
fɔ:l 
wɒ nt 
skwɒʃ 
gɒt  
kʊd 
wʊl 
pʊd 
ru:s 
lu:phəul 
zu: 
fɪ: 
fu: 
bᴣ:rd 
feiməs 
bᴧnɑ:nᴧ 
əˈbaʊt 
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Appendix 13 
Transcription of S09 Performance Test 1 Descriptive Text 
 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl dʒɑvɑ, ɪndəniːʒə ɪz ə wel noʊn 
nɑɪntinθ sentʃəri mɑːhərɑːnɑ budɪst tempəl. Ə lɑt ʌv ðə most konvɪnjent ɑksəs tu 
ritʃ. Bɔrɔbʊdʊr ɪnkluːdɪŋ ɑv fɔr most kultʃurɑl sentərs ov Dʒɑvɑ. Bɔrɔbʊdʊr hæz 
ə jʊnik strɑktʃər. Ðə lændmɑrk kəmprɑɪz ɑv sɪks skweər, nɑɪn stekt stedʒ, ænd θri 
hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə tempəl lʊks flɔləs, keptɪvet ɪŋ, ænd əstoʊndɪŋ. 
Ðɪs tempəl feməs fɔr ɪts bjut ɪfʊl. Bɔrɔbʊdʊr ɪz ðə most vɪzɪtd monjʊmənt ɪn ðə 
wɜrld. Əts ðə wɜrlds bɪɡəs budɪst sæŋktʃuɑrI ɪn ðə wɜrld.  
 
Transcription of S09 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 
piːsfəl 
kʊɑɪ 
ti: 
bət 
və‟raiətiz 
liv 
hed 
met 
ræd 
bæt  
plæd 
hæt 
hʊri 
stᴧmp 
cʊp 
gᴧdn 
kɑ:m 
fɑ: 
lɔ:n 
sᴧw 
fɔ:l 
wɒ nt 
skwɒʃ 
gɒt 
kʊd 
wʊl 
pʊd 
rɑ:s 
lu:phəul 
zu: 
fɪ: 
fu: 
bᴣ:rd 
feiməs 
bᴧnɑ:nᴧ 
əˈbaʊt 
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Appendix 14 
Transcription of S10 Performance Test 1 Descriptive Text 
 
Bɔrɔbʊdʊr Tempəl 
Bɔrɔbʊdʊr  sɪtjueɪtɪd ɪn  mɑgəlɑng, sentrəl dʒɑvɑ, ɪndəniːʒə ɪz ə wel noʊn 
nɑɪntinθ sentʃəri mɑːhərɑːnɑ budɪst tempəl. Ə lɑt ʌv ðə most konvɪnjent ɑksəs tu 
ritʃ. Bɔrɔbʊdʊr ɪnkluːdɪŋ ɑv fɔr most kultʃurɑl sentərs ov Dʒɑvɑ. Bɔrɔbʊdʊr hæz 
ə jʊnik strɑktʃər. Ðə lændmɑrk kəmprɑɪz ɑv sɪks skweər, nɪn stekt stedʒ, ænd θri 
hændɑʊts, bit bɑɪ ə fokəl vɔlt. Ðə tempəl lʊks flɔləs, keptɪvɪt ɪŋ, ænd əstaʊndɪŋ. 
Ðɪs tempəl femɔs fɔr ɪts bjut ɪfʊl. Bɔrɔbʊdʊr ɪz ðə most vɪzɪtd monjʊmənt ɪn ðə 
wɜrld. Əts ðə wɜrlds bɪɡəs budɪst sæŋktʃurI ɪn ðə wɜrld.   
 
Transcription of S10 Performance Test 2 Word List 
 
 
 
 
 
 
 
 
 
 pəsfəl 
kʊɑɪ 
ti: 
bit 
və‟raiətiz 
liv 
hed 
met 
red 
bæt  
pled 
hæt 
hᴧri 
stᴧmp 
cæp 
gɑ:dn 
kɑ:m 
fᴧr 
lᴧwn 
sɔ: 
fᴧl 
wɒ nt 
skwɒʃ 
gɔ:t 
kʊd 
wʊl 
pu:d 
ru:s 
lu:phəul 
zu: 
fᴣ: 
fu: 
bᴣ:rd 
feimɒʊs 
bᴧnɑ:nᴧ 
əˈbaʊt 
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Appendix 15 
Error Result 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
S0
1 
S0
2 
S0
3 
S0
4 
S0
5 
S0
6 
S0
7 
S0
8 
S0
9 
S1
0 
Avera
ge 
Total 
Vowel 
% 
i: 1 1 1 2 1 1 2 1 1 2 1,3 3 40% 
I 3 3 3 3 1 1 1 2 2 1 0,2 12 20% 
e 4 3 3 3 2 3 6 7 2 0 0,3 11 30% 
æ 5 6 1 2 2 4 3 3 4 3 0,3 10 30% 
ᴧ 3 2 4 2 2 3 2 3 1 1 0,5 5 50% 
ɑ
: 
2 0 1 1 2 1 1 1 2 0 0,4 3 40% 
ɔ: 3 4 1 1 1 2 2 1 1 1 0.3 6 30% 
ɒ 0 1 0 1 0 1 2 1 1 1 0,3 3 30% 
ʊ 3 3 1 4 0 3 2 1 1 2 0,3 8 30% 
u
: 
1 1 1 1 0 0 0 2 1 1 0, 2 4 20% 
ᴣ: 2 2 2 2 2 2 2 2 2 2 0,6 3 60% 
ə 8 6 8 7 11 8 6 11 7 8 0,5 15 50% 
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Appendix 16 
List the Informant of Interviews 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
No. Name Transcipt code 
1. M I t.i 
2. A R s.i.1 
3. S s.i.2 
4. C s.i.3 
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Appendix 16 
Interview Transcript of  S.I.1 
 
Tanya: Apakah kamu kesulitan dalam menentukan vowel bahasa inggris ? 
Jawab: sulit-sulit mudah 
Tanya: Apa yang membuatmu bingung dengan vowel dalam bahasa inggris ? 
Jawab: ada yang vowelnya kadang mirip 
Tanya: Diantara 12 vowel, mana yang menurutmu paling susah ? 
Jawab: Quay dan varieties 
1. / i: / quay [ki:] 
2. / i / varieties [və‟raiətiz]. 
3. / e / head [hed] 
4. /æ/ bat [bæt ] 
5. / ᴧ / hurry [hᴧri] 
6. / ɑ: / calm [ka:m] 
7. / ɔ: / saw [sɔ:] 
8. / ɒ / squash [skwɒʃ] 
9. / ʊ / could [kʊd] 
10. / u: / loophole [ lu:phəul] 
11. / ᴣ:/ fur [fᴣ:] 
12. / ə / famous [ feiməs] 
 
Tanya: Kenapa kamu merasa vowel (yang sudah kamu pilih) susah ?  
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Jawab: ejaan vowelnya kadang sulit 
Tanya: Apakah gurumu membenarkan  pengucapanmu yang salah saat pelajaran 
dikelas ? 
Jawab: iya 
Tanya: Menurut kamu Solusi/ jalan keluar apa yang kamu berikan agar benar 
dalam mengucapan vowel ?  
Jawab: sering mengucapkan bahasa inggris 
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Appendix 17 
Interview Transcript of  S.I.2 
 
Tanya: Apakah kamu kesulitan dalam menentukan vowel bahasa inggris ? 
Jawab: iya 
Tanya: Apa yang membuatmu bingung dengan vowel dalam bahasa inggris ? 
Jawab: kata yang asing dan pengucapan tidak seperti di indonesia 
Tanya: Diantara 12 vowel, mana yang menurutmu paling susah ? 
Jawab: Quay dan loophole 
1. / i: / quay [ki:] 
2. / i / varieties [və‟raiətiz]. 
3. / e / head [hed] 
4. /æ/ bat [bæt ] 
5. / ᴧ / hurry [hᴧri] 
6. / ɑ: / calm [ka:m] 
7. / ɔ: / saw [sɔ:] 
8. / ɒ / squash [skwɒʃ] 
9. / ʊ / could [kʊd] 
10. / u: / loophole [ lu:phəul] 
11. / ᴣ:/ fur [fᴣ:] 
12. / ə / famous [ feiməs] 
 
Tanya: Kenapa kamu merasa vowel (yang sudah kamu pilih) susah ?  
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Jawab: asing dan kata nya terlalu panjang 
Tanya: Apakah gurumu membenarkan  pengucapanmu yang salah saat pelajaran 
dikelas ? 
Jawab: iya, membenarkan 
Tanya: Menurut kamu Solusi/ jalan keluar apa yang kamu berikan agar benar 
dalam mengucapan vowel ?  
Jawab: belajar mengucapkan kalimat bahasa inggris 
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Appendix 18 
Interview Transcript of  S.I.3 
 
Tanya: Apakah kamu kesulitan dalam menentukan vowel bahasa inggris ? 
Jawab: iya, kadang-kadang 
Tanya: Apa yang membuatmu bingung dengan vowel dalam bahasa inggris ? 
Jawab: cara membaca dan tulisannya berbeda  
Tanya: Diantara 12 vowel, mana yang menurutmu paling susah ? 
Jawab: Quay dan famous 
1. / i: / quay [ki:] 
2. / i / varieties [və‟raiətiz]. 
3. / e / head [hed] 
4. /æ/ bat [bæt ] 
5. / ᴧ / hurry [hᴧri] 
6. / ɑ: / calm [ka:m] 
7. / ɔ: / saw [sɔ:] 
8. / ɒ / squash [skwɒʃ] 
9. / ʊ / could [kʊd] 
10. / u: / loophole [ lu:phəul] 
11. / ᴣ:/ fur [fᴣ:] 
12. / ə / famous [ feiməs] 
 
Tanya: Kenapa kamu merasa vowel (yang sudah kamu pilih) susah ?  
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Jawab: terpacu dengan abjadnya 
Tanya: Apakah gurumu membenarkan  pengucapanmu yang salah saat pelajaran 
dikelas ? 
Jawab: iya, dibenarkan 
Tanya: Menurut kamu Solusi/ jalan keluar apa yang kamu berikan agar benar 
dalam mengucapan vowel ?  
Jawab: belajar percakapan bahasa inggris 
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Appendix 19 
Interview Transcript of  T.I 
Tanya: Apakah ibu merasa bahwa siswa kesulitan dalam menentukan vowel 
bahasa inggris? 
Jawab: iya, sulit 
Tanya: Menurut ibu, Apa yang membuat siswa bingung dengan vowel dalam 
bahasa inggris ?  
Jawab: karena dalam bahasa inggris itu pengucapan dan tulisan kadang beda dan 
siswa tidak terbiasa  
Tanya: Diantara 12 vowel, mana yang menurut siswa paling susah ? 
Jawab: Quay  
1. / i: / quay [ki:] 
2. / i / varieties [və‟raiətiz]. 
3. / e / head [hed] 
4. /æ/ bat [bæt ] 
5. / ᴧ / hurry [hᴧri] 
6. / ɑ: / calm [ka:m] 
7. / ɔ: / saw [sɔ:] 
8. / ɒ / squash [skwɒʃ] 
9. / ʊ / could [kʊd] 
10. / u: / loophole [ lu:phəul] 
11. / ᴣ:/ fur [fᴣ:] 
12. / ə / famous [ feiməs] 
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Tanya: Mengapa menurut ibu, vowel (yang sudah kamu pilih) susah ?  
Jawab: tidak familiar dan tulisan beda dengan pelafalan 
Tanya: Apakah ibu membenarkan  pengucapan siswa yang salah saat pelajaran 
dikelas ? 
Jawab: iya, membenarkan 
Tanya: Solusi apa yang ibu berikan pada siswa untuk mengatasi kesalahan vowel 
?  
Jawab: spelling dulu dan membiasakan berbahasa inggris 
 
 
 
 
